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ABSTRACT
The Effects of Two Undergraduate
Counseling Courses on Self-Actualization
And on Three Pacilitative Conditions
of a Counseling Relationship: Empathy,
Respect and Genuineness
r^-ay, 1978
Roger G. James, B.A., Pomona College
M.Ed., University of Massachusetts
Ed.D., University of Massachusetts
Directed by: Assistant Professor Sheryl Riechmann
This study was designed 1) to examine the relationship
between students’ participation in one or both of two coun-
selor education courses, and tv/o dependent variables: level
of self-actualization (as measured by major scales of the
Personality Orientation Inventory) and ability to communi-
cate facilitative conditions — empathy, respect, and
genuineness — during counseling (as measured by the Scales
for Assessment of Interpersonal Functioning); and 2) to ex-
plore the relationship between the two dependent variables.
Fifty-one undergraduates participated in the study. Of
this number, eleven were enrolled in the "Laboratory in
Counseling: Self as Helper" (Group 1), which was primarily
participatory/experiential in format; tvjenty-two in "Theory
and Practice in Interviewing" (Group 2), which was primarily
didactic in format; and eighteen in both courses simul-
taneously (Group 3).
The POI was administered to all three participant
vli
groups, a.nd a control group (Group ^0
> 3.t th© beginning ©.nd
at the end of the semester. The Scales for Assessment of
Interpersonal Functioning were used by specially trained
judges to rate portions of audiotaped counseling interviews,
jiach participant conducted tv;o of these interviews (one at
the beginning and one at the end of the semester) v/ith two
separate, randomly-selected same-gender clients.
The specific hypotheses investigated were the following:
1) Students participating in both courses will increase
more in ability to communicate facilitative conditions
during counseling than will students participating in only
one of the courses.
2) Students participating only in the "Laboratory in
Counseling" will increase more in ability to communicate
facilitative conditions during counseling than v/ill students
participating only in "Theory and Practice in Interviewing."
3) Students participating in both courses will increase
in self-actualization more than students participating in
only one of the courses.
4) Students participating in the "Laboratory in Coun-
seling" only will increase more in self-actualization than
students participating only in "Theory and Practice in
Interviewing.
"
5) Students enrolled in either or both of the courses
under investigation will increase more in self-actualization
than will students who did not participate in either course.
6) There will be a significant, positive correlation
between participants’ level of self-actualization and
ability to communicate facilitative conditions during
counseling.
Hypotheses 1 and 2 were tested by subjecting the data
to a Multivariate Analysis of Variance (MANOVA) ; Hypotheses
3, 4, and 5 were tested by a separate MANOVA; and
Hypothesis
6 was tested by calculating
data.
Pearson correlations for the
None of the results of the statistical analyses was
significant (d<. 05). There were, hov/ever, strong trends in
support of Hypotheses 1 and 4. Results on each of Hypo-
theses 2, 3, and 5 were mixed. Hypothesis 6 was rejected.
The following major conclusions were drawn from the
results
:
1) Simultaneous participation in the more didactic
’’Theory and Practice in Interviewing" and the more experien-
tial/participatory "Laboratory in Counseling" fostered
integration of theory and practice, resulting in partici-
pants’ increased ability to communicate facilitative condi-
tions during counseling.
2) Because they were involved in planning and assess-
ment of course activities, and were encouraged to develop
their own ideas about counseling based on personal experi-
ences, participants in the "Laboratory in Counseling"
exhibited small increases in level of self-actualization.
3) There appears to be no consistent, significant
relationship betv/een level of self-actualization and ability
to communicate core facilitative conditions.
The results of the study suggested that future re-
searchers should investigate two major areas: 1) clarifica-
tion of the relationship between counselors’ self-actuali-
zation and counseling effectiveness; and 2) assessment of
the efficacy of counselor education programs. The results
further suggested that counselor educators need to devote
more resources to assessment of training programs, and to
development of integrated programs vmich demonstrably
benefit students and their future clients.
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1CHAPTER I
INTRODUCTION, BACKGROUND RESEARCH, AND
RATIONALE FOR THE PRESENT STUDY
Research evidence (Eysynck, 1952, 1965; Levitt, 1957;
Bergln, 1963) has shown questionable benefits of counseling
on clients* growth. However, analysis of these findings
suggests that there are counselor characteristics (e.g.,
willingness and ability to demonstrate particular behaviors
and attitudes) which, when present, do result in faculta-
tive helping relationships. This study is designed to ex-
plore the extent to which two counselor education courses
resulted in participants* acquisition of those characteris-
tics found in the literature to increase the likelihood of
effective counseling.
This chapter presents the literature pointing to the
selection of particular counselor characteristics for study,
and provides a brief overview of the research design.
Background Research
Twenty-five years ago, Eysynck (1952) published a major
review of studies assessing the effects of psychotherapy on
neurotic adults, in which he concluded that "the figures
fall to support the hypothesis that psychotherapy facili-
tates recovery from neurotic disorder" (p. 323)* Five years
later, Levitt (1957), in a review of the results of studies
2assessing the efficacy of psychotherapy with children, came
to a similar conclusion: there was no significant differ-
ence in outcome indices between people who received psycho-
therapy and those who did not. The published responses to
the challenge implicit in these articles were, almost with-
out exception, fervently negative, Eysynck, in particular,
came under heavy attack: first, because he dared to raise
the questions of the efficacy of psychotherapeutic prac-
tices (Sanford, 195^; Teuber and Powers, 1953); and second,
perhaps more justifiably, because of the many uncontrolled
variables in his statistical review (De Sharmes, Levy, and
Wertheimer, 195^; Luborsky, 195^; Rosenzweig, 1954). How-
ever, as Aronson pointed out in his introduction to
Eysynck’ s (1965) update of the earlier findings, "in spite
of all the arguments that arose, not a single study emerged
demonstrating beyond doubt the superiority of any form of
psychotherapy over the spontaneous rate" (p. 100).
The research by Eysynck and Levitt served to raise
serious questions about the efficacy of established counsel-
ing^ practices. A cursory examination of their results
would seem to indicate that counseling has no greater impact
on client outcome than does the passage of time. In short,
counseling has no differentially beneficial effect. How-
^The terms "counseling" and "psychotherapy" will be used
Interchangeably throughout this paper. For an interesting
discussion of the rationale for this word usage, see the
Introduction in Patterson (1973).
3ever, as Bergin (I 963 ) noted, in one of the more thoughtful
responses to Eysynck and Levitt, the data are open to
another, perhaps more plausible, interpretation: namely,
that therapeutic conditions ... are found primarily among a
selected group of therapists and that the remainder of thera-
pists have a negative effect which accounts for the unim-
pressive results among experimental groups” (p. 253 ), In
other words, the therapeutic relationship can result in
either beneficial or deteriorative consequences for the
client; and the evidence that there is no mean difference in
outcome indices between those who receive counseling and
those who do not would suggest that, on the whole, some
counselors are doing as much harm to their clients as others
are doing good for them.
If we operate on the premise that counseling, like any
other human relationship, can result in either beneficial or
harmful consequences for the client; if counseling is, as
Truax and Carkhuff (1967) suggest, "for better or for worse,"
then a critical question arises; What does a counselor have
to offer in a counseling relationship that will facilitate a
positive outcome for her/his client? Or, framed another way,
what attitudes, behaviors, or personality characteristics of
a counselor correlate with positive client outcome? Two
different sets of variables appear to be mentioned most fre-
quently as concomitants of facilitative counseling situa-
tions. These variables are core facilitative conditions
4(empathy, respect, and genuineness) and level of self-
actualization. The research pertaining to each of these is
reviewed below.
lilt ative conditions
. There is considerable
agreement among researchers and practitioners in the field
that there exists a primary core of facilitative conditions,
which when communicated by the counselor to the client, con-
tributes significantly to constructive personality change in
the client.
These facilitative conditions were first postulated by
Rogers ( 1957 ), who identified them as "empathic understand-
ing, unconditional positive regard, and genuineness." Truax
and Carkhuff ( 196 ?) refer to this same aggregate of condi-
tions as "accurate empathy, nonpossessive warmth, and
genuineness;" Carkhuff ( 1969 ) uses the terms "empathic under-
standing, respect, and facilitative genuineness;" and Wide-
man ( 1970 ), "empathy, respect, and authenticity." For the
purposes of this paper, the term "empathy" will be used to
denote the willingness and ability of the counselor to accu-
rately perceive and appreciate the way a client is experi-
encing her/his life at that point in time; the term "respect"
will be used to denote the counselor’s willingness and abi-
lity to accept a client as a separate and worthwhile indivi-
dual, without establishing conditions for this acceptance;
and the term "genuineness" will be used to denote the coun-
selor’s willingness and ability to express and act on her/his
5experience of the counseling relationship in ways that faci-
litate the development of a mutually open, honest, caring,
and trusting relationship between counselor and client.
The research evidence demonstrating a significant,
positive correlation between the presence of these core
facilitative conditions in a counseling relationship and
positive client outcome is massive and well-documented.
Truax and Carkhuff (1967) conducted an exhaustive review of
the research in this area, and concluded the following:
These studies taken together suggest that
therapists or counselors who are accurately
empathic, nonpossessively warm in attitude,
and genuine are indeed effective; the greater
the degree to which these elements were pre-
sent in the therapeutic encounter, the greater
was the resulting constructive personality
change in the patient. These findings seem
to hold for a wide variety of therapists and
counselors, regardless of their training or
theoretical orientation ; and for a wide vari-
ety of clients or patients, including college
underachievers. Juvenile delinquents, hospi-
talized schizophrenics, college counselees,
mild to severe outpatient neurotics, and the
mixed variety of hospitalized patients. Fur-
ther, the evidence suggests that these find-
ings hold in a variety of therapeutic contexts
and in both individual and group psychotherapy
or counseling (p. 100)
In more recent reviews of the research in this area, Shapiro
(1969) and Athay ( 197 ^) have drawn similar conclusions:
there is a consistently significant relationship between the
counselor—offered core facilitative conditions (empathy,
respect, and genuineness) and constructive personality change
in the client. Consequently, the extent to which counselor
education courses or programs can aid participants in the
6development of these three core competencies may well re-
flect the likelihood of participants' being able to facili-
tate positive growth in their future clients. How successful
present educational efforts are in this regard needs study
and documentation.
Self-actualization
. For many years, professionals in
the field of counseling and psychotherapy have theorized that
the ability to facilitate positive outcome for the client in
a therapeutic relationship may be, to some extent, a function
of the counselor's psychological adjustment (Matarazzo
,
1971 ), self-actualization (Maslow, 1967), humanness (Drey-
fuss, 1967 ), or ability to "fully function" (Rogers, 1963 ).
Since it is outside the scope of this dissertation, we will
forego any attempt to explore the conceptual or operational
interrelationships among these terms; we will, instead, focus
only on the research evidence concerning the relationship
between counselors' degree of self-actualization and ability
to communicate core facilitative conditions in a therapeutic
context. Much of the research in this area, including the
present study, has been conducted using Shostrom's (1963)
Personality Orientation Inventory (POI), an instrument de-
signed to measure self-actualization. Shostrom, in his
Manual for the POI (1966), defines the "self-actualized
person" as
... a person who is more fully functioning
and lives a more enriched life than does the
average person. Such an individual is seen
7as developing and utilizing all of his unique
capabilities, or potentialities, free of the
inhibitions and turmoil of those less self-
actualized (p. 4).
The term **self—actualization, *' then, will be used in this
dissertation to denote the degree to which a given individual
or group of individuals is "self-actualized," as defined by
Shostrom and measured by the POI.
A review of the research which has attempted to deter-
mine the relationship between counselors’ self-actualization
and ability to communicate facilitative conditions reveals
limited and conflicting data. Poulds (1969b) conducted a
study of graduate counselor education students (N=30) en-
rolled in a practicum, in which each student completed the
POI and submitted a taped counseling interview which s/he
considered representative of her/his best counseling efforts
at that time. Random segments of these tapes were then
rated by trained judges, using three of Carkhuff’s (1969)
Scales for Assessment of Interpersonal Functioning; Empathic
Understanding, Communication of Respect, and Facilitative
Genuineness. The results showed that empathic understanding
was significantly related to one of the two major POI scales:
Inner-Direction (2.<.05); the ability to communicate facili-
tative genuineness was significantly related to the Inner-
Dlrected scale (g_<.01); and the total of conditions offered
was significantly related (£_<.01) to the Inner-Directed
scale. No POI scales were significantly related to the com-
munication of respect. Rowe and VJinborn (1973 )» however, in
8a carefully designed replication of Poulds’ ( 1969b) study,
reported no significant correlation between the major POI
scales and any of the Carkhuff scales.
Williams (1972), in a study of graduate students (N= 30 )
enrolled in a counseling practicum, also used the POI and
taped interviews rated with the Carkhuff scales. The results
showed no significant correlations between the major POI
scales and the tape ratings. Using POI scores and super-
visors* Pacllltative Interpersonal Relationship Scale
ratings in a study of graduate students (N=20) enrolled in a
’’counseling practicum class,” Phillips (1974) reported no
significant correlation between the two measures.
Hines (1974) conducted a study involving university
residence assistants (N=43), who completed the POI and who
were rated by students (using Truax’s Relationship Ques-
tionnaire) whom they had seen in a quasi-counseling capacity.
Results indicated that the RA's whose POI scores showed them
to be "high self-actualizing” were perceived by their
students/clients as providing significantly higher levels of
the facultative conditions (Accurate Empathy, Nonpossessive
Warmth, Pacllltative Genuineness, and Overall Therapeutic
Relationship) than were the RA*s whose POI scores placed
them in the "low self-actualizing” category (£<.015).
Jansen and Garvey (1974), in a study of clergy (N=80)
rated by their supervisors as "high” or "low” in clinical
competencies, found that the high-rated clergy scored signi-
9fleant ly higher than did the low-rated clergy on both major
scales of the POI: Time Competence ( 2_< . 05) and Inner-
Direction (d<.001).
Finally, Selfridge and VanderKolk (1976) recently con-
ducted a study involving secondary school counselors (N=33).
Each counselor completed the POI; listened to audiotaped
client statements and made written responses, which were
rated by trained Judges using Carkhuff’s (1969) scale for
Empathic Understanding; and was rated by six students/
clients, using the Relationship Inventory (Barrett-Lennard,
1962 ), Results showed that both major scales of the POI,
Time Competence and Inner-Direction, were significantly re-
lated to communication of empathy, as well as to all scales
of the Relationship Inventory (£<.001), in all cases. The
authors concluded:
Generally, it appeared that the higher the
level of self-actualization, the greater the
ability to effectively convey the core con-
ditions of facilitative interpersonal rela-
tionships. .. . Counselors who possess a high
degree of positive attitudes and values to-
ward self and others appear to be... more able
to present themselves to clients in a manner
that is perceived as attentively empathic,
nonjudgmental
,
and worthy of trust (p. 192).
In summary, the hypothesis that there is a significant
correlation between counselors’ level of self-actualization
and ability to communicate core facilitative conditions in a
therapeutic context has been supported by a number of studies
(Poulds, 1969b; Hines, 1974; Jansen and Garvey, 1974; Self-
ridge and VanderKolk, 1976) and not supported by others (Rowe
10
and Winborn, 1973; Williams. 1972; Phillips, 1974). However,
the positive findings do suggest that further consideration
of this variable is worthwhile.
Rationale for the Present Study
xhe purposes of this study
,
as noted in the Introduc-
tion, are first, to explore the separate and combined effects
of two undergraduate counselor education courses ("Laboratory
in Counseling: Self as Helper" and "Theory and Practice in
Interviewing") on participants’ development of a) self-
actualization and b) ability to communicate facllitative
conditions (empathy, respect, and genuineness) during coun-
seling; and second, to determine what correlation, if any,
exists between level of self-actualization and ability to
provide facllitative conditions in a therapeutic context.
Both courses under investigation were offered through the
Division of Human Services and Applied Behavioral Sciences
of the University of Massachusetts (Amherst) School of
Education during the Spring, 1977, semester.
"Laboratory in Counseling: Self as Helper," taught by
the writer, was offered in two sections, with an enrollment
of 14 in Section I and 15 in Section II. Each section met
for l4 weekly three-hour sessions during the semester. The
course was primarily experiential/participatory in format,
and was designed to offer participants an opportunity to
1) explore their attitudes toward and preconceptions about
11
counselors and the counseling relationship; 2) identify a
personal style of helping and being helped, through an exami-
nation of previous experiences in helping relationships; 3)
improve their ability to function effectively in helping
relationships, through practice counseling; and 4) develop a
statement of personal assumptions, observations, and convic-
tions about the ways in which the counseling relationship can
facilitate human growth and development. ’(For a further
description of this course, see Appendix A.)
"Theory and Practice in Interviewing," co-taught by Dr.
Allen E. Ivey and Lynn Simek, was offered in one section,
with an enrollment of approximately 150 students, who met for
1^ hours, twice weekly, for a total of 14 weeks. The course
was primarily didactic in format, and was designed to offer
participants an opportunity to 1) learn, through the viewing
of videotapes, counseling and influencing skills; 2) learn to
score and rate a helping interview and evaluate its effec-
tiveness from their own point of view; 3) study major
theories of counseling and psychotherapy; and 4) develop a
plan of treatment to help a client, according to written case
data, from a single theoretical perspective. (For a further
description of this course, see Appendix B.
)
Both of the courses described above have been designed
by experienced counselor educators for the primary purpose of
introducing the field of counseling and psychotherapy to stu-
dents who have had little or no classroom or practical expo-
12
sure to this field. Both courses, will, presumably, be
taught again in the future. It is not known, however, what
effects these courses, either singly or in combination, have
had on students who have participated in them. There is no
systematically gathered and carefully interpreted data re-
garding the type or degree of benefits actually derived by
those who participated in either or both of these courses.
It is not known whether these courses have facilitated,
hindered, or had no effects on participants’ level of self-
actualization. Nor is it known whether participants who
choose to pursue a career in counseling will be better able
to communicate facilltative conditions in a therapeutic con-
text, thereby fostering constructive personality change in
their future clients, as a result of having taken part in
either or both of these courses.
It is hoped that acquisition of this information will
assist counselor educators in their efforts to maximize the
benefits which might accrue to participants in their courses.
It is also hoped that this study will spur counselor educa-
tors to conduct further research into the effects of their
courses, not only on participants’ personal growth and
psychological well-being, but also on participants’ ability
to facilitate constructive personality change in their future
clients
.
CHAPTER II
rffiTHOD
13
Design
This study sought to determine the extent to which
counselor education courses resulted in participants’ de-
velopment of self-actualization and ability to communicate
core facilitative conditions in a counseling situation.
Pour groups of students participated. The three experimen-
tal groups each completed the POI twice and participated in
two audiotaped counseling interviews, each 30 m.inutes in
length. The control group completed only the POI. Scores
from the POI, ratings of the taoes from the counseling ses-
sions, and interviews with a sample of students from the
courses at the end of the semester serve as the sources of
data for studying the hypotheses.
Participants . Fifty-one undergraduate students parti-
cipated in the study. Of this total number, 22 were en-
rolled in the course ’’Theory and Practice in Interviewing";
11 were enrolled in the course "Laboratory in Counseling;
Self as Helper"; and 18 were enrolled in both of these cours-
es simultaneously. Students enrolled in the "Laboratory in
Counseling" were required to take part in the study as an in-
tegral part of the course. Students enrolled in "Theory and
Practice" volunteered to participate in the study as an op-
tion for fulfilling a term requirement for that course.
The control group was composed of six undergraduate stu-
dents enrolled in an introductory accounting course. Control
group members volunteered to participate in the study.
Hypotheses
. The specific hypotheses investigated in
this study were the following:
1) Students participating in both courses will Increase
more in ability to communicate facilitative conditions during
counseling than will students participating in only one of
the courses.
2) Students participating only in the "Laboratory in
Counseling" will increase more in ability to communicate
facilitative conditions during counseling than will students
participating only in "Theory and Practice in Interviewing."
3) Students participating in both courses will increase
in self-actualization more than students participating in
only one of the courses.
4) Students participating in the "Laboratory in Coun-
seling" only will increase more in self-actualization than
students participating only in "Theory and Practice in
Interviewing.
"
5) Students enrolled in either or both of the courses
under investigation will increase more in self-actualization
than will students who did not participate in either course.
6) There will be a significant, positive correlation
between participants’ level of self-actualization and ability
to communicate facilitative conditions during counseling.
Instruments . The instruments used in the study were 1)
the Personality Orientation Inventory (Shostrom, 1963) J and
2) three of the Scales for Assessment of Interpersonal Func-
tioning (Carkhuff, 1969): Empathic Understanding, Communi-
cation of Respect, and Facilitative Genuineness. These
instruments are described in more detail below.
Personality Orientation Inventory (POI). The POI, de-
veloped by Shostrom (1963, 1966), purports to measure values
15
and behaviors seen to be important in the development of
tualization
. The POI consists of 150 paired-opposite,
comparative-value-judgment statements. Scores are reported
for two major scales: Inner-Direction (I) and Time Compe-
tence (TC); and ten subscales, which purport to measure spe-
cific values associated with self-actualization: Self-
Actualizing Value (SAV), Existentiality (Ex), Feeling Reacti-
vity (Fr), Spontaneity (S), Self-Regard (Sr), Self-Acceptance
(Sa), Nature of Man — Constructive (Nc), Synergy (Sy),
Acceptance of' Aggression (A), and Capacity for Intimate Con-
tact (C). The definitions of the scales, along with the
number of items comprising each scale, are presented in
Table 1.
Test-retest reliability coefficients (7 day interval),
based on a sample of 48 undergraduate college students, are
r=.71 for the Time Competence (TC) scale and r=.77 for the
Inner-Direction (I) scale. Coefficients for the subscales
range from r=,52 to r=.82 (Shostrom, 1966). A copy of the
instrument, along with reliability coefficients of all the
scales, are given in Appendix C.
Scoring . For data analyses, raw scores of each of the
POI scales were used. These scores were computed by hand,
using scoring templates provided by the publisher of the
Instrument
.
Scales for Assessment of Interpersonal Functioning.
Three scales developed by Carkhuff (1969) were used in the
16
Table 1
Definitions of the POI Scales and Subscales
Number
Scale ^
. of Items Definition
Time 23 Measures the degree to which the
Competence individual lives in the present
(TC) rather than in the past or future.
Self-actualizing persons are those
living primarily in the present,
with full awareness and contact,
and full feeling reactivity. They
are able to tie the past and the
future to the present in meaning-
ful continuity, and their aspira-
tions are tied meaningfully to
present working goals. They are
•’time competent." In contrast,
the "time incompetent" person
lives primarily in the past —
with guilts, regrets, and resent-
ments — and/or in the future —
with idealized goals, plans, ex-
pectations, predictions, and
fears
.
Inner- 127 Measures whether an individual’s
Direction mode of reaction is characteris-
(I) tically "self" oriented or "other"
oriented. Inner-, or self-
directed persons are guided pri-
marily by internalized principles
and motivations while other-
directed persons are, to a great
extent, influenced by their peer
group and other external forces.
Number
Subscale of Items Definition
Self-
Actualizing
Value (SAV)
26 Measures the affirmation of pri-
mary values of self-actualizing
people
.
Existentiality
(Ex)
32 Measures the ability to situa-
tionally or existentially react
without rigid adherence to prin-
ciples. Existentiality measures
17
Table 1 (continued)
Subscale
Number
of Items Definition
Existentlality
(cont.) (Ex)
one's flexibility in applying
values or principles to one's life.
Peeling
Reactivity (Pr)
23 Measures sensitivity or responsive-
ness to one's own needs and
feelings
.
Spontaneity (S) 18 Measures freedom to react spon-
taneously, to be oneself.
Self-Regard (Sr) 16 Measures affirmation of self be-
cause of worth or strength.
Self-
Acceptance (Sa)
26 Measures the affirmation or accep-
tance of oneself in spite of one's
weaknesses or deficiencies.
Nature of Man —
Constructive (Nc)
16 Measures the degree of one's con-
structive view of the nature of
man.
Synergy (Sy) 9 Measures the ability to be syner-
gistic — to transcend dichotomies
and to see opposites of life as
meaningfully related.
Acceptance
Aggression
Of
(A)
25 Measures the ability to accept
one's natural aggressiveness — as
opposed to defensiveness, denial,
and repression of aggression.
Capacity for
Intimate Contact
(C)
28 Measures the ability to develop
contactful intimate relationships
with other human beings unencum-
bered by expectations and
obligations
.
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study to determine levels of facultative conditions provided
by students in audiotaped counseling interviews. The scales
Empathic Understanding (E), Communication of Respect (R),
and Pacilitative Genuineness (G) — consist of five levels
each, with Level 1 designated as maximally detracting.
Level 3 s-s minimally facilitative
,
and Level 5 sls maximally
facultative on each scale. These scales were derived by
Carkhuff from similar instruments designed by Truax and
Carkhuff (1967), who reported extensive counseling-outcome
validation for the instruments. A copy of the scales is
given in Appendix D.
Scoring . For scoring and data analyses, numerical
values were assigned to the five levels on each of the
scales. Judges trained specifically in the use of the
scales then rated excerpts from the audiotaped counseling
interviews, assigning numerical values to represent the level
of each of the facilitative conditions communicated by the
student/counselor. More on the training of the raters and
the procedure used by them is given below.
Procedure
Personality Orientation Inventory . The POI was admini-
stered to participants in the "Laboratory in Counseling"
during the first class, and again during the final class of
the semester. Participants in the "Theory and Practice"
class completed the instrument during individually scheduled
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appointments, the first taking place during the first two
weeks of class and the second during the last two weeks of
class. Members of the control group also completed the POI
on an Individual basis, during the fifth week and again
during the last week of classes. The mean interval between
pre- and post-testing for participants in the "Laboratory in
Counseling" was 14 weeks; for participants in "Theory and
Practice," 13 weeks; and for members of the control group,
10 weeks. During the final weeks of classes, all partici-
pants in the study were invited to attend a meeting, where
the interpretation of their POI profiles, as well as the de-
sign of the study, were discussed.
Counseling interviews . Each participant conducted two
counseling interviews, one during the first two weeks of
classes and one during the last two weeks of classes. The
mean interval between the first and second interviews was 13
weeks for each group of participants. Each interview was
audiotaped, and was approximately 30 minutes in length.
Persons who volunteered to be clients for the counseling
interviews were enrolled in either the Human Services Program
or the Counseling Program of the Division of Human Services
and Applied Behavioral Sciences. Clients were instructed to
present to each participant/counselor a personal problem that
was real and current. Clients were further instructed to use
presenting problems of approximately the same emotional in-
tensity. Each participant conducted the first interview with
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a randomly-assigned client of the same gender, and the second
interview with a different randomly-assigned client, also of
the same gender. In no case were participant/counselor and
client acquainted with each other before the interview.
The following procedural steps were followed in con-
ducting each of the counseling interviews:
1) The participant/counselor was contacted by an inter-
view coordinator (the investigator or a research assistant)
to schedule a time and place for the interview.
2) At the appointed time and place, the participant/
counselor was met and shown into the room by the interview
coordinator, who then gave the following information:
a) the problem presented by the client would be real
and current
;
b) the interview was to last no longer than 30
minutes (a watch or clock was in plain view during all
interviews )
c) the interview would be audiotaped, if there was
no objection.
3) After answering any questions from the participant/
counselor the interview coordinator left the room, returned
with the client, started the tape recorder, and left the
room again.
4) Thirty minutes later, the interview coordinator re-
turned to the room; turned off the tape recorder; and in-
formed the participant/counselor that s/he could, if s/he
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so desired, discuss the Interview v;ith the client, for a
period not to exceed 10 minutes.
2L audiotapes. After all counseling interviews
were completed, the audiotapes were randomly numbered. The
data sample tapes were then assigned to one of two pairs of
judges, each pair consisting of one male and one female
judge. All judges were experienced counselors, and all were
advanced Doctoral students in the Counseling Program of the
Division of Human Services and Applied Behavioral Sciences.
Judges were trained in the use of the three rating scales,
and rated three segments (the first five minutes, the middle
five minutes, and the last five minutes) on each of a series
of training tapes. (A copy of the rating form is given in
Appendix D.) Interjudge reliabilities over the final three
training tapes were: .89 for Empathic Understanding (E),
.92 for Communication of Respect (R), and .80 for Pacilita-
tive Genuineness (G).
The data sample tapes were rated in four sessions, over
a period of three weeks. Three sections (the first five
minutes, the middle five minutes, and the last five minutes)
of each tape were rated on all three scales by each judge in
the pair to whom that tape was assigned. The interjudge
reliabilities over the ratings on all data sample tapes were
.85 for Empathic Understanding, .83 for Communication of
Respect, and .8^ for Facilitative Genuineness. The mean of
both judges’ ratings of the selected sections was calculated
22
yielding one score for each of the three scales. These
three scores (one for Erapathic Understanding, one for Com-
munication of Respect, and one for Pacilitative Genuineness)
for each tape were used in the statistical analyses.
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CHAPTER III
RESULTS
The results of the statistical analyses for the study
are presented below. Each of the hypotheses given in Chapter
I will be considered in turn. (See p. 14 for a listing of
the hypotheses.)
Hypotheses 1 and 2 are concerned with the relation-
ship between a) ability to communicate facilitative condi-
tions during counseling, as measured by scores on the Scales
for Assessment of Interpersonal Functioning (dependent
variables); and b) participation in one or both of the
courses under investigation (independent variables). These
hypotheses were tested by subjecting the data to a Multi-
variate Analysis of Variajice (MANOVA).
Hypotheses 3, and 5 are concerned with the rela-
tionship between a) self-actualization, as measured by scores
on the major scales — Time Competence (TC) and Inner-
Direction (I) — of the POI (dependent variables); and b)
participation in one or both of the courses under investiga-
tion (independent variables). These hypotheses were tested
by subjecting the data to a separate MANOVA.
Hypothesis 6 concerns the relationship between scores
on all POI scales and scores on the Scales for Assessment of
Interpersonal Functioning. This hypothesis was tested by
calculating Pearson product-moment correlations for the
2 ^
P^^s~test data and for the post-test data.
Hypothesis 1
This hypothesis predicted that students who partici-
pated in both courses under investigation ("Laboratory in
Counseling: Self as Helper" and "Theory and Practice in
Interviewing") would increase more in ability to communicate
facilitative conditions (Empathy, Respect, and Genuineness)
during counseling, than would students who participated in
only one of the courses.
As can be seen in Table 2, results of the statisti-
cal analyses for all three of the five-point scales demon-
strated a trend in the predicted direction: on the Empathic
Understanding scale (E), those who participated in both
classes (Group 3) showed a substantial mean increase
(M = .4375), whereas participants in "Theory and Practice in
Interviewing" (Group 2) decreased on the whole (M = -.0758),
cind members of the "Laboratory in Counseling" (Group 1) de-
creased even more markedly (M = -.2121); on the Communica-
tion of Respect scale (R), Group 3 again demonstrated a mean
increase (M = .2083) between pre- and post-test scores, while
Group 1 decreased slightly (M = -.0303), and Group 2 showed
a slightly greater decrease in mean scores (M = -.106l); and
on the Facilitative Genuineness scale (G), all three groups
increased their scores slightly, with Group 3 again showing
a more marked increase (M = .1146) than either Group 1
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(M = .0455) or Group 2 (M = .0152).
Even though the mean scores on all three scales
tended to support the hypothesis that participants in both
classes would increase more in their ability to communicate
empathy, respect, and genuineness than would participants in
only one of the courses, results of the MANOVA demonstrated
that none of the shifts was statistically significant ( 2_<. 05 ).
The multivariate F-Ratio was 1.0157 (d<. 4205). The uni-
variate F-Ratios and probabilities for the individual scales
(Table 3) were as follows: for Empathic Understanding,
F = 1 . 7444
, £<. 187 ; for Communication of Respect, F = .5241,
2.<.596; and for Facilitative Genuineness, F = .IO 58
,
p_<.900.
Hypothesis 2
Hypothesis 2 predicted that students who participated
in only the "Laboratory in Counseling: Self as Helper"
(Group 1) would increase more in ability to communicate
facilitative conditions during counseling than would stu-
dents who participated only in "Theory and Practice in Inter-
viewing" (Group 2).
The results pertinent to this hypotheses are mixed,
as can be seen by the figures presented in Table 2. On the
Empathic Understanding scale, both groups exhibited a mean
decrease in their scores, with Group 1 de creasing more
(M = -.2121) than Group 2 (M = -.0753). Again on the Com-
munication of Respect scale, both groups decreased in mean
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Table 2
Cell Means and Standard Deviations For Differences
Between Pre- and Post-Test Scores on the
Scales for Interpersonal Punctlonlng
Scales
Empathic
Understanding
Communication
of Respect
Facilitative
Genuineness
Class Ces
)
Laboratory
in
Theory and
Practice in Both
Counseling Interviewing Classes
Mean -.2121
-.0758
.4375
S.D. 1.0330 1.0062
.9735
N 11 22 16
Mean -.0 30 3 -.1061 .2033
S.D.
.7521 1.0672
. 8872
N 11 22 16
Me an .0iJ55
.0152 .1146
S.D. .5275 .6302 .7142
N 11 22 16
Table 3
F-Ratios and Probability for Scales
of Interpersonal Functioning
Scale
Empathic Understanding
Communication of Respect
Facilitative Genuineness
Univariate F
1.7444
.5241
.1058
P Less Than
.187
.596
.900
NOTE: Multivariate F-Ratio 1.0157, P<. 4205
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scores, but in this case, the results were in the predicted
direction (if such a statement is not ludicrous when both
groups decrease in measured ability): Group 1 decreased
le^ (M = -. 0303 ) than Grouo 2 (M =
-.IO 61 ). Only on the
Pacilitative Genuineness scale were the resultant scores
positive and in the predicted direction: participants in
the "Laboratory in Counseling" (Group 1 ) increased slightly
more (M =
.0455) than did students in "Theory and Practice
in Interviewing" (M = . 0152 ).
As mentioned above, the multivariate F-Ratio was not
significant (P = 1.0157
,
p<. 4205), so none of the individual
intergroup contrasts was investigated.
Hypothesis 3
Hypothesis 3 predeicted that students who partici-
pated in both courses would increase more in self-actualiza-
tion (as measured by scores on the Time Competence (TC) and
Inner-Direction (I) scales of the Personality Orientation
Inventory) than would students who participated in only one
of the courses.
Results on the Inner-Direction (I) scale v;ere in the
predicted direction (Table 4)
:
participants in both courses
(Group 3) exhibited a substantial mean increase in scores
(M = 9 . 3333 ) j while participants in the "Laboratory in
Counseling" (Group 1) increased slightly less (M = 7.5455),
and students in "Theory and Practice"- showed only a slight
28
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increase in mean scores (M =
. 4762 ). Results in the Time
Competence (TC) scale were mixed: Group 3 (both courses) in-
creased more on this scale (M =
.9333) than did Group 2 (who
actually decreased : (M = -. 5714 ), but less than Group 1
(M = 1 . 0909 ).
Results of the MANOVA were supportive of the hypo-
thesis: the multivariate P-Ratio (Table 5) was 2.3121
(d<. 0397); and the univariate F-Ratios were’ F = 4.2396
(£_<.010) for Inner-Direction, and F = I .6928 (p<.195) for
Time Competence. However, when confidence intervals were
established at the £_<. 05 level, it was determined that none
of the individual intergroup contrasts was significant:
that is, although the multivariate P-Ratio and the univariate
F-Ratio for the Inner-Direction scale were significant
( 2_<.0397 and ^^spectively ) , it is not possible to
state with any statistically significant degree of certainty
that any differences between groups in improvement on the
Inner-Direction scale can be attributed to differences in the
two courses under investigation.
Hypothesis 4
Hypothesis 4 predicted that students who participated
in the "Laboratory in Counseling" only would increase more in
self-actualization than would students who participated only
in "Theory and Practice in Interviewing."
The results pertinent to this hypothesis exhibited a
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trend in the predicted direction: on the Time Competence
scale, participants in the '’Laboratory in Counseling"
(Group 1) showed an increase in mean score (M = 1.0909),
while students in the "Theory and Practice" course (Group 2)
actually decreased in mean score (M =
-.5714); and on the
Inner-Direction scale. Group 1 had a mean increase of
M = 7 . 5455 , while Group 2 had a mean increase of only
M = 1 . 4762 .
Again, however, when confidence intervals were estab-
lished (at the £<.05 level), it was determined that none of
the individual intergroup contrasts was statistically signi-
ficant, in spite of the appearance of significance in the
MANOVA results (multivariate F = 2.3121, P<.0397; uni-
variate P = 4 . 2396
,
£_<.010 for the Inner-Direction scale).
Hypothesis 5
Hypothesis 5 predicted that students who participated
in either or both of the courses under investigation would
increase more in self-actualization than would students who
did not participate in either of the courses (Group 4). As
the figures in Table 4 demonstrate, the results were in the
predicted direction on both the Time Competence (TC) and
Inner-Direction (I) scales for those who participated in
both courses (Group 3 ): mean differences for Group 3 on the
TC and I scales were M = .9333 “ 9 . 333 , respectively,
differences for Group 4 on the same scaleswhereas, mean
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were M =
-.3333 and M = 1 . 8333
, respectively. Results were
also in the predicted direction on both scales for Group 1
("Laboratory in Counseling"), which registered an increase
of M = 1.0909 on the TC scale, and M = 7.5455 on the I
scale. However, participants in "Theory and Practice in
Interviewing" (Group 2) did not show increases similar to
the contraol group on either the Time Competence (M 5714)
or Inner-Direction (M = 1.4762) scale.
Again, confidence intervals established at the o<*05
level demonstrated that none of the individual intergroup
contrasts was significant.
Hypothesis 6
Hypothesis 6 predicted that there would be a signi-
ficant (2_<.05), positive relationship between all partici-
pants* level of self-actualization (as measured by the POI
scales) and ability to communicate facilitative conditions
during counseling (as measured by three of the Scales for
Assessment of Interpersonal Functioning: Empathic Under-
standing, Communication of Respect, and Facilitative Genuine-
ness).
The Pearson product-moment correlations, which were
calculated for both the pre- and post-tests in order to test
this hypothesis, are presented in Tables 6-A and 6-B, and
are summarized below.
On the pre-tests, Empathic Understanding (E)
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Table 6-A
Pearson Correlations Between POI Scales
and
Scales for Assessment of Interpersonal Functioning
Pre-Tests
Facilitative Conditions
E R G
POI Scales
Time Competence . 2483 * .1707 -.0038
Inner-Direction .1481 .1744 .0141
Subscales
Self-Actualizing
Value . 2806 * .3366* .2075
Existentiality .1696 .2527* .1795
Feeling Reactivity -.0600 .0498 .0368
Spontaneity .1982 .2356 -.0201
Self-Regard .3435* .4065** . 2840 *
Self-Acceptance .0101 .0288 -.1771
Nature of Man —
Constructive .2955* .2590* -.0300
Synergy .0243 .0487 .0929
Acceptance of
Aggression -.0670 -.0424 -.1475
Capacity for
Intimate
Contact .1058 .1382 .0963
* 2_<.05
** 2.<.01
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Table 6-B
Pearson Correlations Between POI Scales
and
Scales for Assessment of Interpersonal Functioning
Post-Tests
Facilitative Conditions
E R G
POI Scales
Time Competence
.1798 .2672* .1676
Inner-Direction
. 3239 * .3285* .1777
Subscales
Self-Actual! zing
Value .1575 .2109 .1133
Existentiality .1991 . 2540 * .0801
Feeling Reactivity .2185 .3055* .2135
Spontaneity .3265* .2705* .0441
Self-Regard .0810 .0761 .0792
Self-Acceptance .2557* .2547* .0923
Nature of Man —
Constructive .1585 .0482 .0599
Synergy .1317 . 19 'I 7 .0872
Acceptance of
Aggression .3453** .3730** .2453
Capacity for
Intimate
Contact .3263* . 3351 * .1215
£<.05
£<.01
3 ^
correlated significantly only with the Time Competence scale
~ •2483> and v/ith the Self—Actualizing Value
(r =
. 2806
, 2_<.05), Self-Regard (r = .3^35, 2.<-05), and
Nature of Man ~ Constructive (r =
.2955, £<.05) subscales.
Communication of Respect correlated significantly only with
the Self-Actualizing Value (r =
. 3366
,
£<’.05), Existenti-
ality (r =
.2527, £<.05), Self-Regard (r =
.4065, £<. 01 ),
and Nature of Man — Constructive (r = .2590, £<.05) sub-
scales. And Facilitative Genuineness correlated significant-
ly only with the Self-Regard (r = .2840, £<. 05 ) subscale.
On the post-tests, there were significant correla-
tions between Empathic Understanding and the Inner-Direction
scale (r =
.3239, £<.05), as well as the Spontaneity
(r = . 3265
,
£<. 05 ), Self-Acceptance (r = .2557, £<.05),
Acceptance of Aggression (r =
.3^53, £<.01), and Capacity for
Intimate Contact (r = . 3263
,
£<.05) subscales. Communication
of Respect correlated significantly with both the Time Com-
petence (r = . 2672
,
£<. 05 ) and Inner-Direction (r = .3235,
£<. 05 ) scales; and the Existentiality (r = .2540, p<.05).
Feeling Reactivity (r = .3055, £<.05), Spontaneity (r = .2705,
2.<.05), Self-Acceptance (r = .2557, £<.05), Acceptance of
Aggression (r = *3^53, £<.01), and Capacity for Intimate Con-
tact (r = . 3351
,
£<.05) subscales. Facilitative Genuineness
did not correlate positively with any of the POI scales or
subscales
.
Of the 24 correlations calculated to test the
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relationship between the Empathic Understanding; and POI
scales, only nine (37.5^) were found to be significant
(£<.05); for the Communication of Respect and POI scales,
12 (50%) of the correlations were significant; and for the
Pacilitative Genuineness and POI scales, only one (^4.2%) of
the correlations proved to be significant. It is also impor-
tant to note that only once did a correlation prove to be
significant on both the pre-test and the post-test, sug-
gesting perhaps that the significant correlations were, in
fact, spurious.
Based on the figures presented in Tables 6-A and 6-B,
and discussed above, the hypothesis that there is a consis-
tently positive, significant relationship between scores on
the Scales for Assessment of Interpersonal Functioning and
scores on the POI scales is rejected for the Pacilitative
Genuineness scale; and tentatively rejected for the Empathic
Understanding and Communication of Respect scales.
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CHAPTER IV
DISCUSSION AND IMPLICATIONS
This study was designed 1) to examine the relation-
ship betv/een undergraduate students' participation in one or
both of two counselor education courses (independent vari-
ables) and two dependent variables: self-actualization and
ability to communicate facilitative conditions during coun-
seling; and 2) to explore the putative correlation between
the two dependent variables.
This chapter will be presented in four major sec-
tions: 1) a discussion of the results of the study, presen-
ted in Chapter III; 2) methodological issues in the present
study; 3) implications of the results for future research;
and 4) implications of the results for counselor education.
Discussion of the Results
Communication of facilitative conditions . The first
two hypotheses specified for examination in this study con-
cerned the ability of participants to communicate core faci-
litative conditions (empathy, respect, and genuineness) when
conducting a counseling interview.
Hypothesis 1 predicted that students who participated
in both courses under examination (Group 3) v/ould increase
more in this ability than would those who participated in
The statistical analysis (Table 2)only one of the courses.
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demonstrated a consistent trend in support of this hypothe-
sis, although the results v/ere not significant (d<. 05 ).
Hypothesis 2 predicted that participants in the
"Laboratory in Counseling: Self as Helper" (Group 1) v>fould
increase more in these skills than v/ould participants in
"Theory and Practice in Interviewing" (Group 2). Once again,
none of the contrasts is statistically significant; but in
this case the results are not all in the predicted direction
(Table 2): on the Empathic Understanding and Communication
of Respect scales, mean scores for each group decreased be-
tween pre- and post-testing, with "Laboratory" students
decreasing slightly more than "Theory and Practice" students
on the Empathy scale, but slightly less than them on the
Respect scale. On the Pacilitative Genuineness scale, the
results demonstrated a trend in the predicted direction
(Table 2): Group 1 increased slightly mors than Group 2.
Both the magnitude and direction of the changes be-
tween pre- and post-test means on the three scales are note-
worthy. Regarding the magnitude of the changes, it seems
plausible to suggest that the lack of statistical signifi-
cance in the contrasts is attributable to a combination of
three factors: 1) insufficient discrimination inherent in
the scales; 2) failure of those who rated the data sample
tapes to use the full range of the scales; and 3) relatively
small changes (between the first and second counseling
interviev/s) in the participants’ ability to offer the
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facilitative conditions under investigation. The first two
factors are clearly interwoven. It was the consensus of the
raters during the training sessions that the scales would,
in fact, discriminate sufficiently well ^ five points
of each scale were utilized consistently
. However, as the
rating of the actual data sample tapes progressed, it became
evident that the raters v/ere scoring the tapes using the
three middle points of each scale almost exclusively. When
questioned about this phenomenon, the raters explained that
the behaviors described in the definitions of the top and
bottom points of each scale (see Appendix D) were extreme,
and were rarely encountered in the taped interviews. Hence,
the five-point scales were effectively reduced to three-point
scales, thereby diminishing the statistical visibility of any
changes which may have taken place. It does seem reasonable
to surmise, however, that any flaws that may have existed in
the design or application of the scales did not mask any
maj or shifts in participants’ behavior between the first and
second counseling interviews; that, in fact, whatever changes
did occur in participants’ ability to communicate empathy,
respect, and genuineness in these interviews were relatively
small changes. This is hardly surprising, in light of the
fact that the mean interval between pre- and post-test inter-
views was a mere thirteen weeks.
The direction of the changes is a more confusing
matter, and one not so easily explained. On the one hand.
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students who participated in both classes (Group 3) increased
measurably in their ability to communicate all three facili-
tative conditions. This t\ras predicted, and seems reasonable
if one assumes, as the investigator did, that those v/ho par-
ticipated in the more experiential, self-directed "Labora-
tory” and the more didactic "Theory and Practice" simul-
taneously would have an opportunity to integrate theory and
practice; and, further, that this integration would result
in increases in the participants’ skills in communicating
these core conditions.
On the other hand, both groups of students who par-
ticipated in only one of the courses under investigation
decreased on both the Empathic Understanding and Communica-
tion of Respect scales (Table 2), the two scales on which
those participating in both courses increased most dramati-
cally. Bearing in mind that none of the contrasts was de-
termined to be statistically significant (2_<.05), it is
still difficult to escape the paradoxical observation that
participation in only one of the courses negatively affects
students’ ability to communicate attitudes which have been
solidly linked to positive client outcome; whereas partici-
pation in both classes at the same time results in a strong,
positive increase in the students’ ability to communicate
these same facilitative conditions.
In trying to understand this phenomenon, it might be
helpful to know which activities/characteristics of the
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courses in which they participated, the students found most
helpful or detrimental to their learning. This information
was gathered during the last week of classes, in interviews
held with 23 randomly-selected participants: ten from the
"Laboratory in Counseling" (Group 1); eight from "Theory and
Practice in Interviev/ing" (Group 2); and ten who had parti-
cipated in both courses (Group 3)
•
Those interviev/ed were first asked, "What about the
course has been most instrumental in furthering your learn-
ing?" The t \!0 responses most frequently given by the 20
students who had participated in the "Laboratory" (ten from
Group 1 and ten from Group 3) were 1) the practice counseling
sessions (l8 responses), and 2) the atmosphere of mutual
exploration in the class (ten responses). Of the 18 inter-
viewees who had participated in "Theory and Practice,"
(eight from Group 2 and ten from Group 3) j ten mentioned the
variety of theories presented during the semester, and eight
mentioned the quality of the classroom presentations (lec-
tures, videotapes, demonstrations) as being most helpful.
Those interviewed were then asked, "What about the
course has most hindered your learning?" "Laboratory" par-
ticipants cited two major problems with the course: slow
development of a "group feeling" (11 responses), and not
enough practice counseling (five). Participants in Theory
and Practice" most often stated that the greatest
hindrances
to their learning in the course were 1) lack of clarity
about
3.ssignin6nt s or tho bonefits to bs dorivod Trorri corupleting
assignments (seven); and 2) the large number of people, and
resultant impersonality, in the course (six).
Based on this information, it seems reasonable to
conclude that the critical elements affecting learning were
very different in the two courses. Participants in the
"Laboratory in Counseling" derived the most benefit from per-
forming the functions (counselor, client, and process obser-
ver) involved in the practice counseling sessions, and re-
ceiving feedback about their performance; and from the
sharing, risking, self-direction, and trust which they ex-
perienced in the group. Also, the major criticisms of the
course centered around the students* desire for more practice
counseling, and more attention to the development of group
cohesiveness. This would suggest that the "Laboratory"
course tended to address the participants’ needs for con-
structive feedback, a sense of inclusion, nurturance, support
and self-directed exploration. Students in "Theory and
Practice," on the other hand, benefited most from an inter-
esting series of presentations (lectures, videotapes, demon-
strations) about a wide variety of counseling theories. The
major blocks to learning were the size of the class, and lack
of clarity regarding the performance of assignments. This
would suggest that the course addressed itself to the parti-
cipants’ need for externally-defined, "expert" information.
At the risk of oversimplification, then, the
social"Laboratory" is perceived as emphasizing emotional and
development, while "Theory and Practice" is experienced as
emphasizing intellectual development. Both of these direc-
tions of emphasis seem laudable, and one would hardly expect
either course to result in the diminished ability of partici-
pants to communicate empathy and respect in a counseling
interview; yet, as the statistical analysis has demonstrated,
that is precisely the result.
Only in combination, it would appear, do these two
courses have a felicitous effect on participants’ development
of these core competencies. Only when the students have the
opportunity to integrate theory and practice, intellectual
and socio-emotional development, expert (other-defined) and
experiential (self-defined) information — only then do stu-
dents increase in their ability to communicate empathy and
respect to a client in a counseling situation.
Self-actualization . Three hypotheses specified for
examination in this study were concerned with the relation-
ship between a) participants’ level of self-actualization, as
defined by their scores on the two major scales (defined in
Table 1) of the Personality Orientation Inventory (POI):
Time Competence (TC) and Inner-Direction (I); and b) partici-
pation in one or both of the courses under investigation.
Hypothesis 3 predicted that those who participated in
both courses (Group 3 ) would increase more in self-actualiza-
tion than those who participated in only one of the courses.
Results on the Inner-Direction (I) scale (Table 4) were in
the predicted direction, though none of the individual inter-
group contrasts was significant (d<. 05). Results on the Tine
Competence (TC) scale were mixed: mean scores for Group 3
increased more than those for students in "Theory and Prac-
tice in Interviewing" (Group 2), but less than those for
students in the "Laboratory in Counseling" (Group 1). Again,
none of the individual contrasts v/as significant.
Hypothesis 4 predicted that scores for Group 1 would
increase more than those for Group 2. The results (Table 4)
showed a strong trend in the predicted direction, though
again, none of the individual contrasts was significant
(2.<.05).
Hypothesis 5 predicted that scores for Groups 1, 2,
and 3 would increase more than those for members of the con-
trol group (Group 4). Results (Table 4) were in the pre-
dicted direction on both the TC and I scales for Groups 1 and
3, However, members of Group 2 showed less mean improvement
than those in Group 4 on both of the scales. Once again,
none of the individual intergroup contrasts was significant.
(p<.05) .
There are a number of salient points which must be
mentioned in attempting to interpret these data. First,
those who did not participate in either of the courses
under
investigation (Group 4) increased slightly (M = 1.3333)
tie-
tween pre- and post-testing on the Inner-Direction
(I)
scale, but de creased slightly (M - -. 3333) on the Time Com-
petence (TC) scale. Second, participants in "Theory and
Practice in Interviewing" (Group 2) increased less
(M = 1 . 4762 ) on the I scale, and decreased more =
-.5714)
on the TC scale, than did members of the control group
(Group 4); the differences in scores are so slight, however,
that for the purposes of this discussion they could be con-
sidered virtually the same.
It is important to keep in mond that the control
group's size (N=6) raises questions about the validity of
their scores, and that participation in any one course is not
solely responsible for changes in POI scores. Still, it is
striking that the changes in scores on the major POI scales
are so similar for the control group (Group 4) and the
"Theory and Practice" group (Group 2); and that those changes
are so much smaller than those for participants in the
"Laboratory in Counseling" or in both courses (discussed
belovi^)
.
It seems reasonable to suggest that the relatively
small increases on the Inner-Direction scale for Groups 2 and
4 are attributable, in large part, to the didactic nature of
"Theory and Practice in Interviewing" and the control group
course. In both courses, the students were, for the most
part, "other-directed": that is, they were encouraged to
learn an other-defined body of pre-existing knowledge. The
decreases registered by these, groups on the Time Competence
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scale constitute an extremelj^ puzzling, and anparently
^^iQ.ue
,
situation! nowhere in the literature pertinent to
studies using the POI in a pre- and post-test design is there
mention of a decrease on either of the major scales. Because
this situation is unique, and because the decreases in ques-
tion were not significant, any interpretation of or conclu-
sion based on these data would be gross speculation, at best.
With that caveat
,
the tentative conclusion is that the con-
trol group course and "Theory and Practice in Interviewing"
do not appear to foster the development of time competence in
participants, because of the didactic nature of the courses.
Third, participants in the "Laboratory in Counseling"
(Group 1) increased markedly on both the Time Competence
= 1 . 0909 ) and Inner-Direction (M = 7.5455) scales. This
is as predicted: the course was designed and intended, in
large measure, to increase participants* autonomy, self-
direction, and self-understanding; and to encourage intense
involvement in the "here-and-no^^r . " The constant emphasis on
development of one’s own ideas about growth, development, and
helping relationships, based on personal experiences; the
involvement of participants in planning and assessment of
activities; the attempts to develop feelings of mutual ex-
ploration, trust, and caring within the group; the use of
real, current issues in the practice counseling sessions; and
the requirement that students maintain a journal of personal
learnings and observations: these and other facets of the
course were intended to promote self-actualization, as the
concept was understood by the instructor. And, granting the
premise that the major scales of the POI measure self-
actualization, the course must be said to have achieved some
success in this area.
Fourth, and perhaps most important, it would appear
that participation in both courses has a cumulative effect on
t
level of self-actualization: that is, on both the TC and I
scales the mean shift (between pre- and post-testing) for
those who participated in both courses (Group 3) is almost
exactly the sum of the means for members of Groups 1 and 2
(Table 4). If self-actualization is a goal of counselor edu-
cation, this information has serious implications: courses
within the same program can either negate whatever benefits
one course might achieve independently; or, conversely,
courses might be developed to complement each other, thereby
substantially increasing the benefits to be derived by stu-
dents on this critical dimension. The ways in which this
finding might be used to improve counselor education will be
discussed in the final section of this chapter.
Relationship between self-actualization and facilita-
tive conditions . Hypothesis 6 predicted that there would be
a significant (2.-<-05), positive relationship betv/een parti-
cipants’ level of self-actualization (as measured by the POI
scales and subscales) and ability to communicate facilitative
conditions during counseling (as measured by Carkhuff’s
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Empathic Understandins, Communication of Respect, and ^acili-
tative Genuineness scales). The results, expressed in
Pearson product-moment correlations, are presented in
Table 6.
From the results obtained in this study, it would
appear that there is no consistent, significant relationship
between level of self-actualization and ability to communi-
cate facilitative conditions. These data support the find-
ings of Rox^fe and Winborn (1973), V/illiams (1972), and
Phillips (197^), which were reported in Chapter I. It is
puzzling that other studies, particularly those of Foulds
(1969b) and Selfridge and VanderKolk (1976), also discussed
in Chapter I, have obtained results which so clearly demon-
strated significant correlations among these variables. One
can only hope that further investigation of this phenomenon
will shed some light on this matter. .As it stands now, it
would appear that counselor education courses which focus on
raising the level of participants’ self-actualization will
not necessarily result in an increase in students’ ability to
communicate core facilitative conditions to their future
clients
.
Methodological Issues
A considerable amount of tine, thought, and energy
was employed In the design and implementation of this
study
Every attempt was made to eliminate uncontrolled
variables.
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and to develop and maintain uniform procedures throughout
the Investigation. As is the case with any field research,
however, there were a few questionable design features and
procedural inconsistencies in this study. These methodolo-
gical concerns/issues are presented below, in the hope that
future investigators in this field will be able to overcome
or avoid them.
Courses . Three issues center around the two courses
under investigation. First, the investigator had designed
and was teaching one of the courses ("Laboratory in Counsel-
ing"). This situation made it very difficult for the inves-
tigator to remain disinterested in, or objective about the
results of the study. It became difficult, on occasion, to
resist the feeling that the investigation was, in fact, a
contest in which one course v/ould be declared "winner" and
the other, "loser." This is a wholly undesirable situation,
and should be avoided in future studies. Second, there was
a large difference in the number of students enrolled in
each course. It seems reasonable to assume that class size
had some effect on the outcome of this study; but since this
variable was not isolated for examination, there is no way to
assess its relative impact. Third, students in the "Labora-
tory" were required to participate in the study , as an
integral part of the course; whereas, students in "Theorj^ and
Practice" volunteered to take part in the study. Again, the
relative Impact of this inconsistency is not known.
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Couns6 linpi intGrvlsws
. ThrsG methodologico.! Issugs
bGcamG apparGnt in that part of the study dealing with the
audiotaped counseling interviews, and subsequent rating of
the data sample tapes. First, since it was deemed desirable
that clients present real, current, personal concerns/
problems to the participant/counselors
,
there were necessari-
ly differences in the content and intensity of the presenting
problems (even though the clients were instructed to use
problems of approximateljr the same emotional Intensity).
This is an unfortunate situation; however, the alternatives
— repeated use of a standard problem, or role-playing —
seemed even less desirable, since they removed even the hint
of reality or spontaneity from the interview. Second, each
client took part in 8-12 interviews within a period of one
week. This had tvro distinctly negative results: the clients
became increasingly drained, both emotionally and physically;
and, at the same time, the clients' ability to gage the scope
and intensity of their presenting problems decreased as time
passed. It would be prudent, in the future, to limit the
number of a client's interviews to five or less during a
given week. Finally, each of the two teams of Judges was
responsible for rating 50 separate audiotaped interviews (a
total of approximately 30 hours of work per team) within a
two—week period. The Judges were exhausted at the end of
their work. And, in spite of the fact that the interjudge
reliabilities were high on all the tapes (.85 Tor Empathic
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Understanding,
.83 for Communication of Respect, and .84 for
Facilitative Genuineness), there is some concern that rater
fatigue may have affected the validity of the ratings. It
’
would be advisable in the future to lower the ratio between
the number of ratings to be made and number of judges.
Control group . The final problems to be noted here
are procedural in nature, and concern the control group. In
the first place, the group was disappointingly small (N= 6 );
and, in the second place, the interval betx>reen pre- and post-
testing with the POI for this group was three weeks shorter
than that for the other groups. This is a serious flaw in
methodology, and should be avoided at all costs in future
studies
.
Implications for Future Research
The results of this study, presented in Chapter III
and discussed above, suggest that future investigators in the
field of counselor education might find it worthwhile to
concentrate their efforts on elucidation of two major issues.
The first of these issues is the nature of the rela-
tionship between an individual's level of self-actualization
and her/his ability to communicate core facilitative condi-
tions in a therapeutic context.
As discussed in Chapter I, above, a number of eminent
scholars and practitioners in the field of counseling psycho-
logy have theorized over the years that the ability to foster
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constructive personality changes in clients is directly re-
lated to the counselor’s level of psychological adjustment
(Matarazzo, 1971), humanness (Drey fuss, 196?), or self-
actualization (Maslow, 1967 ).
On the face of it, this contention seems sound and
reasonable, as does the allied hypothesis that the counse-
lor's level of self-actualization is directly related to
ability to communicate facilitative conditions (empathy,
respect, and genuineness), which are demonstrably linked to
positive client outcome. Hov/ever, in spite of considerable
efforts in this area, researchers have, over the past ten
years, failed to establish a consistent relationship between
these tv/o variables: of eight major studies, four have con-
cluded that there is a significant, oositive correlation be-
tween these variables, while the other four (including the
present study) have demonstrated no such correlation.
It would appear that the variability of outcomes in
these studies is attributable in large part to two design
features: first, the sample populations were relatively
small, ranging from M=20 to N=80 , with a mean of N=42; and
second, six of the eight studies were conducted with students
on college campuses, rather than with experienced counselors
in clinical settings as their sample populations. If, in
future studies, these two design features were changed — if
research were conducted with larger numbers of experienced
counselors in clinical settings — the nature of the
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relationship between self-actualization and ability to com-
municate facilitative conditions to clients mi,'3ht well be
clarified. This clarification would, in turn, allow those
responsible for curriculum development in counselor education
programs an opportunity to make informed decisions regarding
the extent to which programmatic efforts to foster the de-
velopment of students’ self-actualization will result in in-
creased benefit for the students’ future clients. It is
hoped that this would result in the development of counselor
education courses and programs that would be more fully
responsive to the psychological and professional needs of
their students.
The second area which clearly warrants further
examination is the assessment of the impact of different
counselor education courses and programs on students’ growth
and development, as well as on their ability to deliver
effective services to their future clients.
Over ten years ago, Carkhuff (19^6), in an extensive
review of research and development in the field of counselor
education, concluded: ’’There are no well-designed, con-
trolled, and Implemented studies assessing the efficacy of
training programs” (p. 3^2). Since that time, very little
has been done to rectify this situation. There have been a
number of studies (including the present study) which have
attempted to assess the impact of counselor education
courses; however, there have been only a few serious attempts
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(e.g., Anderson, 1970; Pearson, 1974; and Carkhuff, 1972) to
assess, by outcome criteria, the short- or long-range impact
of training programs on participants' personal growth or
effectiveness as counselors.
In light of recent calls for accountability in the
delivery of human services, the apparent reluctance of
counselor educators to assess the efficacy of their training
programs is unacceptable. It is hoped that some of the many
outstanding researchers in the field of counselor education
will recognize the urgent necessity of program evaluation,
and will direct their skills, interests, and efforts
accordingly
.
Implications for Counselor Education
The results of this study hold several implications
for the field of counselor education.
First, the results failed to demonstrate a consis-
tently positive correlation between participants’ level of
self-actualization and ability to communicate core facili-
tative conditions in a counseling situation. If these re-
sults are borne out by future research, it would strongly
suggest that counselor training which is designed exclu-
sively to increase participants' level of self-actualization
will no^ result in increases in participant’s effectiveness
as counselors.
Second, the short-term effect of participation in
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either "Theory and Practice in Interviewing" or the "Labo-
ratory in Counseling" was an overall reduction in students’
ability to communicate facilitative conditions when con-
ducting a counseling interview. Yet, simultaneous partici-
pation in both courses resulted in appreciable gains by
students on this same dimension. This strongly suggests
that the opportunity to integrate theory and practice in a
personally meaningful way is critical to the participants’
development of these basic, core competencies.
None of the conclusions outlined above is particu-
larly novel: they are based on information that has been
available to clinicians, researchers, and educators for a
number of years. The results of this study do, however,
support the work of Wideman (1970), Carkhuff (1969, 1972),
Ivey (1973), and others who have contended for years that
only integrative programs — programs which incorporate
experiential and didactic learning in an atmosphere charac-
terized by high levels of empathy, respect, and genuine-
ness, and which are designed in accordance with the develop-
mental levels of participants — can reasonably be expected
to develop highly self-actualized and effective counselors.
Carkhuff, in particular, has been vehement in his call for
the development and implementation of integrative programs,
perhaps because his own such programs have been subjected to
rigorous scrutiny over time, and have repeatedly demonstrated
their efficacy in terms of positive client outcome.
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It would appear from the literature that very little
energy has been devoted to the evaluation of current coun-
selor education programs, based on outcome indices. With
the exception of those mentioned above, apparently no pro-
grams in existence today have been demonstrated to be
differentially effective in developing counselors who faci-
litate constructive personality change in their clients.
It would also appear from the literature that the
design, development, and implementation of counselor educa-
tion programs are consistently undertaken in an unsystematic
fashion, with apparent disregard for those few studies
which have attempted to isolate efficacious design features,
and with no effective procedures for on-going program
evaluation and improvement.
It is hoped that the information developed in the
course of implementing and reporting this study will assist
other counselor educators in their efforts to maximize the
benefits which might accrue to participants in their
courses and programs. It is also hoped that this study will
spur other counselor educators to conduct further research
into the short-term and long-term effects of their courses
and programs, not 'only on participants’ personal growth and
psychological well-being, but also on participants’ ability
to facilitate constructive personality change in their
future clients.
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APPENDIX A
Course Description:
’’Laboratory in Counseling: Self as Helper”
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Format
"Laboratory in Counseling: Self as Helper" is an under-
graduate, introductory course, which is strongly recommended
for first-semester students in the Undergraduate Human Ser-
vices Program of the HAPPS Cluster (although students from
other programs and departments have participated in the
course in the past). All participants (with the exception of
t
the instructor) are at the Junior or Senior level. Partici-
pants in this semester's offering of the course range in age
from 19 to 42 years, and have widely diverse socio-economic,
educational, and occupational backgrounds. The total number
of participants (including instructor) may, for any given
offering of the course, range from eleven to sixteen. The
course meets weekly, with a total of fourteen, three-hour
meetings/sessions per semester.
Course Aims
The stated aims for the course are as follows:
1) To explore out attitudes toward and preconceptions
about
counselors, clients, and the counseling relationship;
2) To explore our experiences in helping/counseling
rela-
tionships, in order to identify a) a personal style of
helping and being helped, and b) factors in effective
helping relationships;
3) To improve our abilities to function
effectively in
helping/counseling relationships
;
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4) To each develop a statement of personal assumptions,
observations, and convictions about human groi/th and
development, and the ways in which each of us, as a
counselor, can facilitate that growth and development
in ourselves and in our clients.
Course Requirements :
The stated requirements for a passing grade in this course
are as follows:
1) Class attendance and participation . Since it is anti-
cipated that a major portion of the participants' learning in
this course will be derived from interaction with others in
classroom experiences, it is imperative that all participants
comply with this requirement (except in cases where a parti-
cipant, using his/her judgment, feels that participation in
a classroom experience might be personally deleterious). It
has been my experience in the past, that compliance with this
requirement tends to foster the development of a sense of per-
sonal investment in the course, which is an implicit aim.
2) Maintenance of a j ournal . The journal is intended to
be a record of personal learnings in the course, and is not
reviewed by the instructor, unless he is requested to do so
by the student. Time is allotted during each class session
for participants, if they choose, to make journal entries,
and participants are strongly encouraged to make journal
entries whenever and wherever it seems appropriate,
both
during and outside the class. The purpose of the
journal is
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twofold: first, it can be of invaluable assistance in com-
pleting the term assignment (see Course Requirement ffS,
below); and, second, it can be. used as a reference for as-
sessing learnings in the future.
3) Re adings . Participants are expected to read the fol-
lowing articles:
*Berenson, B.G., and Carkhuff, R.R., ’’Introduction”.
*Eysynck, H.J., "The inefficacy of therapeutic processes
with adults".
*Levitt, E.E., "The undemonstrated effectiveness of
therapeutic processes with children".
*Bergin, A.E., "Negative results revisited".
James, R.G., "Counseling and counselor education: A
personal perspective".
Rogers, C.R., "The conditions of change from a client-
centered viewpoint".
Frank, J.D., "Modifications in the assumptive world".
Wideman, J.V/., "Some convictions about counseling and
counselor training".
Hobbs, N., "A new cosmology".
These articles are found in Berenson, B.G., and Carkhuff,
R.R., Sources of Gain in Counseling and Psycho therapy
.
The articles by Eysynck, Lsvitt , and Bergin are intended. to
make participants aware of some questions regarding the
effi-
cacy of counseling relationships. The articles by
Berenson
and Carkhuff, James, Rogers, Frank, Wideman,
and Hobbs are
intended to assist the students in completing
their term as-
signment, by offering some examples of the ways
in which
others have addressed themselves to the
issues involved in
that assignment. This reading list may
be expanded, i£ deemed
appropriate by course participants.
4) Written assignments .
Participants are asked to
number o£ brie£ (3-5 pages) papers, in
reaction to the read-
ings and classroom experiences.
These papers are intended to
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inform the instructor of the participants' assessment of the
relative value of the readings and activities; and are con-
sidered by the instructor as valuable information, to be used
in considering modifications in the form and content of fu-
ture offerings of the course. The papers are also intended
to encourage the participants to explore, in writing, their
own ideas and convictions about counseling and related issues,
by reacting to the ideas and convictions of others , as ex-
pressed in the readings.
5) Term assignment . The term assignment is for each part-
icipant to formulate a statement in response to Course Aim
#4, above: that is, a statement of personal assumptions, ob-
servations, and convictions about human growth and develop-
ment, and the ways in which the individual participant, as a
counselor, might facilitate that growth and development.
There are two options given for the form the assignment may
take: the first is a written statement (with a suggested
length of 10-15 pages); the second is a formal interview
with the instructor, to be based on and accompanied by a
detailed outline of the topics to be covered in the inter-
view. Participants are encouraged to suggest
other formats
for the term assignment, which would be more
personally
valuable
.
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Course Activities
,
The following is a schedule of planned activities for
each of the three-hour, weekly sessions of the course:
Session
^
a) Introduct ions , Each participant (including the in-
structor) is asked to form a dyad with someone s/he does not
know in the class. In the dyads, partner A is instructed to
introduce himself /herself to partner B (including in his/her
introduction certain instructor-defined information: see
Appendix A)
,
while partner B is instructed to focus his/her
energy on listening to partner A. The process is then re-
versed, with partner A listening to partner B's self-intro-
duction. In the large group, each participant is then asked
to introduce his/her partner to the rest of the group.
This task is intended to 1) allow participants to share
their personal goals for the course; 2) allow participants
to verbalize their career plans/goals; 3) give participants
an opportunity to practice listening; 4) encourage partici-
pants to think of themselves as persons with experience in
helping relationships; and 5) foster a sense of inclusion
in the group,
b) Processing of introductions . At the conclusion of every
task/activity, the group spends some time processing the ex-
perience: that is, sharingpersonal feelings, observations,
and learnings. In processing this particular
activity, past
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groups have tended to focus on a number of issucs/concerns
:
formation of the dyads ( who chose a partner, and who waited
to be chosen; on what bases were choices made; the fear of
not being chosen; etc,); the difficulties involved in lis-
tening (external distractions, internal dialogue, etc,); the
responsibility for reporting to the group, accurately and
fairly, information given by the partner; the feeling of
having the partner relay inaccurate or distorted information
about you to the group; the possibility of using participants’
knowledge and experience as resources in the learning pro-
cess; the security of having made contact with at least one
other person in the group; and many others,
c) Course overview . After having processed the introduc-
tory exercise, the group discusses the proposed aims, require-
ments, and activities for the course. The instructor empha-
sizes that these are proposals for the form and content of
the course, which are subject to negotiation and change in
response to the expressed needs of the participants (inclu-
ding the instructor)
.
d) Assignment , The assignment for Session 2 is to perform
a brief written exercise, entitled ’’Exploring the concepts,
counselor and counseling” (see Appendix B)
,
e) Journal entry . Participants are given time here,:.as
at the end of every session, to make entries in their
jour-
nals, if they so desire. At this time, also, the
instructor
reiterates the purpose of the journal (see Course Require-
ment 12
,
above), and again encourages participants to make
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journal entries whenever ideas or learnings occur to them.
Session
^
a) Participants are asked to form dyads, then share the
stories/fantasies they wrote in response to the exercise
"Exploring the concepts: counselor and counseling." Par-
ticipants are also asked to focus all their energy on lis-
tening when their partners are sharing their stories.
The intention here is to allow participants to share their
creative writing in a minimally threatening environment (i.e.,
the dyad), and to encourage attentive listening.
b) In the large group, participants are then asked to
extract from their stories, responses to each of the speci-
fic questions in the exercise.
For example, in considering question #1 in the exercise,
a participant might respond that the counselor described in
his/her story was a white male, 34 years old, with a Ph.D.
in Clinical Psychology, wearing a coat and tie, who charged
$35/hour for his services. This information is listed on
the blackboard, along with information contained in
other
participants' responses, with resu
Counselors
Its not unlike the following:
Race* Age Education Appearance
Fee
Gender
M
F
M
M
M
F
M
W 34 Ph.D. (Psych)
W 21 Coll. Soph.
30 M.A. (Couns)
W 50 Ph.D. (Psych)
20*s B.A.
W 21 Coll. Junior
W 30''s M.S.W.
Coat/tie
Jeans/sweater
Suit
Leisure suit
Slacks/knit shirt
Casual
Jeans/ shirt
$35/hr.
No fee***
No fee**
$75/hr.
Sliding**
No fee***
Sliding
**Salaricd agency employee. ***Vo
lunteer
.
*If indicated.
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A similar process of eliciting and listing data is followed
for the other questions: description of the client (s) (gender,
age, educational background, physical appearance, and present-
ing problem); the setting; the client’s reason for going to
a counselor (rather than to a friend, family member, etc,)*,
the process used by the client(s) in selecting this/these par-
ticular counselor (s) ; client(s) and counselor (s) goals; coun-
selor(s) skills; and process for deciding if and when goals
are reached,
t):: Processing the data . After the responses to each ques-
tion have been listed on the blackboard, group members are
asked to make observations (which are recorded) about patterns
and anomalies in the data. In the example cited above, a
number of observations might be made: five of the seven coun-
selors described were male; in all cases where race was spe^
cj;fied, the counselors were white; there was only one coun-
selor over the age of 34, and he was 50; the male counselors
tended to have more advanced degrees than the females; in all
cases, the counselor worked alone; and so on. Analogous ob-
servations might be made about data produced in response to
the other questions,' but I think this example will suffice.
d) Processing the exercise . After all the observations
have been elicited and recorded, participants are
asked to
forin groups of four, and in those groups, to
perform two
tasks: 1) produce a list of at least three
things they learned
from the day's activities; and 2) produce
a list of at least
three things (issues/concerns) raised by the
day's activities,
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which they would like to consider further as the course pro-
gresses
.
e) Report out. The groups of four then report out their
learnings and issues in the large group, where time is allot-
ted for discussion.
The purposes of the activities outlined above are as fol-
sows: 1) to make group members aware that we all have assump-
tions about counselors and counseling; 2) to make explicit
some of those assumptions; 3) to consider some of the ways in
which these assumptions might affect our ability to function
in helping relationships; and 4) to raise issues which group
members would like to pursue further in the course.
£) Assignment . The assignment for Session 3 is to read the
"Introduction" in Berenson and Carkhuff, and to \^rite a brief
paper in response to that chapter.
g) Journal entry.
Session
^
a) Review assignment . Group members are asked to form dyads.
In the dyads, they are asked to share their reactions to the
introductory chapter in Berenson and Carkhuff, and to generate
a list of three important learnings/points from the chapter.
Dyads are then asked to form a group of six, by joining with
two other dyads. The groupof six hears reports from all the
dyads, and decides the five most important learnings/points
from the chapter.
b) Report out . The groups of six then report
out their re-
sults in the large group.
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c) Discussion
. In the large group, participants are then
asked to consider what goals for the course might be derived
from the information 'reported out by the groups of six. (For
example, if one of the important learnings generated by the
group of six is that there is a central core of primary
facilitative factors in counseling relationships, a goal
might be to define those facilitative factors.) Group goals
generated during this process are then compared to the ori-
ginal stated aims of the course, and the original aims are
modified, if necessary.
The purpose of the exercises outlined above is to insure
that course aims are in accordance with the stated needs of
the participants.
d) “Exploring the concept : client .“ Group members are
asked to' respond individually, in writing, to a series of
questions, entitled “Exploring the concept: client” (See Ap-
pendix C) .
e) Small group discussion . Group members are asked to form
groups of four, and to discuss in those groups their responses
to the questions in the exercise.
I
f) Report out and discussion . The groups of four are then
asked to report out in the large group, where their responses
are recorded and discussed.
The purpose of the activities outlined above is to have
participants begin (or continue) to consider their assumptions
about the client in the counseling relationship, in order
to
dncouragc the development of empathy for the client.
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g) Assignment . The assignment for Session 4 is for each
group member to describe, in writing, four separate occasions
( one in the recent past, one during ages 15-18, one during
ages 10-13, and one before the age of ten) on which s/he
sought help with life problems from another individual or
group of individuals,
h) Journal entry
.
Session £
a) Self in need . Each group member is asked to pick a part-
ner with whom s/he would feel comfortable sharing the infor-
mation contained in her/his written assignment.
In the dyads, partner A is asked to relate the most recent
of her/his help-seeking incidents, while partner B listens.
Partner B’s task is to understand, as fully as possible, what
it was like to be partner/4during the incident described. Par-
ticipants are asked to be particularly aware of their feelings,
both when talking and when listening. The process is then re-
versedi; with partner B talking and partner A listening. This
procedure is repeated for each of the three remaining help
seeking incidents.
Both partners are then asked to recall/review the infor-
mation related by partner A, in an attempt to identify any
marked tendencies or patterns in her/his help-seeking
behavior,
fe a the relative ease with\^^lich s/he asked for
help; the
kinds of problems/concerns with which s/he had felt
she needed
help; the kind of person from whom s/he tended
to seek help:
male or female, older or younger, friend/relative
or counselor
7 ^
etc.). Partner B's information' is then processed in like
fashion
.
The purposes of this exercise are; 1) to begin to identify
elements of a personal client-style; 2) to practice hearing
not only the facts, but also the feelings associated \yith the
facts; and 3) to encourage development of close relationships
between group members — relationships in which a high level
of facilitative conditions (i.e., empathy, respect, and au-
thenticity) is perceived by both parties to be present.
b) Assignment
.
The assignment for Session 5 is for each
member of the group to describe, in writing, four separate
occasions (one in the recent past, one during ages 15-18, one
during ages 10-13, and one before the age of ten) on which
s/he was asked for help with life problems by another indivi-
dual or group of individuals,
c) Journal entry .
Session £
a) Self as helper . The procedure and purposes for this ex-
ercise are analogous to those described for the ’’Self in need
exercise in Session 4-,..the only difference being that here
each participant is reviewing her/his history as a helper,
and attempting to identify in that history, elements of a per-
sonal helping-style.
b) Factors in effective helping . Each participant is asked
to review those help-seeking and helping incidents which
s/he
described in the "Self in need" and "Self as helper" exercises,
and to identify those incidents which s/he feels
resulted in
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positive therapeutic change for the client. In the large group,
participants are then asked to identify and list the dynamics
they thought were in operation in those successful/effective
helping incidents, (Past groups have identified, among others,
the following dynamics: the client trusted the helper to main-
tain confidentiality, the helper really listened to the client,
the helper was honest/sincere in relating to the client, there
was a sense of mutual caring and respect, and the client did
not feel that s/he was being judged by the helper.)
From the data generated during this group discussion, par-
ticipants are asked to derive attitudes/attributes of the helper
which they feel must be perceived by the client, if positive
therapeutic change is to take place, ( The client-perceived
counselor attitudes identified by past groups have included:
respect, support, love/caring, honesty/authenticity, acceptance/
non- judgment, and understanding/empathy.)
The purpose of this exercise is to allow participants to
derive, from their own experiences in helping relationships,
a primary core of factors which facilitate positive
therapeutic
change
.
c) Assignment . The assignment for Session 6 is
to read the
articles by Eysynck, Levitt, and Bergin, in Berenson
and Cark-
huff (see Course Requirement #3, p.3). A
preliminary draft of
the term assignment is also due by Session 6.
d) Journal entry .
Sess ion ^
a) Review assignment . Participants
are asked to form groups
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of four; and in those groups to discuss the assigned readings,
and generate a list of important learnings,
b) Report out and discussion
. In the large group, the groups
of four report out their learnings, and time is allotted for
group discussion,
c) Review of Sessions 1~5
, In the large group, participants
are asked 1) to review and summarize the first five sessions
of the course; 2) to assess their progress, individually and
as a group, in relation to the stated aims of the course; and
3) to generate a list of issues/concerns raised during the
first five sessions, which they would like to pursue further
as the course progresses,
d) Planning , Also in the large group, participants are asked
to reassess the proposed planned activities for the remainder
of the course; and to propose changes in those activities,
which might enhance their progress in relation to personal
and group goals for the course.
The purpose' of activities (c) and (d) , outlined above, is
to foster 1) a sense of progress in relation to the stated aims
of the course, and 2).
a
sense of group ownership of the course,
e) Assignments , The assignments for Session 7 are: 1) to
read James, "Counseling and counselor education: A personal
perspective"; 2) to write a brief paper in response to that
article; and 3) to schedule a personal conference with the
instructor, to take place before Session 7, for the purpose
of reviewing the preliminary draft of the term assignment,
f ) Journal entry ,
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Session
&) Introduc t ion to prac t ice counselinp;. Participants are
asked to form triads. The instructor then explains the prac-
tice counseling process, as follows:
1) Each triad will complete three practice counseling
sessions during any given class period,
2) At the beginning of the first practice counseling ses-
sion, triad members will decide which of them will be the coun-
selor, which the client, and which the process observer.
3) The client will present a real-life, current, personal
concern/problem to the counselor,
4) The counselor will work with the client, in an attempt
to help the client communicate, explore, and resolve the con-
cern/problem, as much as possible within the given time limit
(usually 20 minutes)
.
5) The process observer will, during the practice coun-
seling session, record her/his observations of salient client
and counselor behavior; andwill signal when there are two min-
utes remaining in the session, to allow the counselor an oppor-
, tunity to attain some degree of closure.
6) When the time limit for the session has been reached,
the process observer will ask the client if s/he is comfort-
able in allowing the session to end at that point; if not, the
session will resume, and will not end until the client signi-
fies that she is comfortable enough to stop.
7) VAien the process observer is satisfied
that the session
has ended, s/he and the client will share with the
counselor
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their perceptions, observations, and questions about her/his
behaviors during the session (the instructor will offer sug-
gested guideline^ for constructive feedback).
8) After having heard feedback from the client and the
process observer, the counselor will join them in discussing
the session, until the timelimit (usually 15 minutes) has
been reached.
9) When the first practice counseling session has been
completed and discussed, the members of the triad will exchange
functions ( the client becoming the process observer, etc.);
so that, by the end of the third practice counseling session,
each person will have functioned once as counselor, once as
client, and once as process observer.
b) Practice counseling in triads . The triads are then asked
to complete three practice counseling sessions, using the pro-
cess outlined above. ( Although triads vary in the amount of
time needed to complete this task, the average is approximately
two hours.)
There are a number of purposes for the practice counseling
exercise described above:
1) It encourages" and allows the participant, as
counselor,
to develop her/his feelings of empathy and respect for clients,
to develop skills in communicating those feelings to clients,
to develop listening skills, to develop facilitative
interven-
tions, and to learn to use judgment in the application of those
skills and interventions.
2) It encourages and allows the
participant, as client.
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to actively appreciate the client's position in counseling
relationships; to develop awareness of personal problems/
concerns; to develop skillsin communicating, exploring, and
resolving those problems/concems in counseling relationships;
and to learn to give constructive feedback to counselors.
3) It encourages and allows the participant, as process
observer, to develop skillsin observing the dynamics of coun-
seling relationships, and giving constructive feedback to
counselors
.
4) It encourages group members to perceive counseling as
a human relationship, not unlike other relationships in which
they have participated throughout their lives; and to under-
stand that the effects of counseling, like the effects of other
relationships, can fall on the continuum anywhere from very
facilitative to very retarding.
5) It encourages the development of facilitative rela-
tionships between group members.
c) Assignment . The assignment for Session 8 is to read
Rogers, "The conditions of change from a client-centered view-
point," in Berenson and Carkhuff.
d) Videotaping practice counseling . Participants are asked
to form dyads. Dyads are asked to make an appointment to meet
with the instructor, during the week preceding Session 8. At
the appointed time, the instructor, acting as process observer
and camera operator, will videotape two practice counseling
sessions, one with partner A counseling, and one with
partner
B counseling. This videotape will be saved; and,
during Ses-
sion 13, will be compared with a similar
videotape made during
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the week preceding Session 13,
e) Journal entry
.
Session £
a) Review assignment
.
In the large group, participants are
asked to share their reactions to, learnings from, and ques-
tions about the article by Rogers,
b) Practice counseling in triads ,
t
c) Discussion of issues / concerns , yfhen the practice coun-
seling sessions have been completed, participants are asked to
present for discussion in the large group, issues/concerns
about counseling. An appropriate format for discussing the
issues/concerns raised is decided upon during each session,
( In the past, group members have raised such issues/concerns
as: strategies for protecting the client; methods of setting
short- and long-term goals in counseling; the appropriateness
of blacks counseling whites, and vice versa; and reasons for
referring a client to another counselor.)
d) Assignment , The assignment for Session 9 is to read
Frank, "Modifications in the assumptive world,” in Berenson
and 'Carkhuf f
,
e) Journal entry .
Session £
a) Review assignment . In the large group, participants
are
asked to discuss the article by Frank.
b) Practice counseling in triads .
c) Discussion of issues / concerns .
d) Assignment, The assignment for Session 10
is to read
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Hobbs, "A new cosmology,” in Berenson and Carkhuff.
e) Journal entry
.
Session 10
a) Review assignment
. In the large group, participants are
asked to discuss the article by Hobbs.
b) Practice counseling in triads
.
c) Discussion of issues /concerns .
d) Assignment
.
The assignment for Session 11 is to read
Wideman, ”Some convictions about counseling and counselor train-
ing. ”
e) Journal entry .
Session 11
a) Review assignment . In the large group, participants are
asked to discuss the article by Wideman.
b) Practice counseling in triads .
c) Discussion of issues/concerns .
d) Journal entry .
Session 12
a) Practice counseling in triads .
b) Discuss ion of issues /concerns .
c) Term assignment due .
d) Videotaping practice counseling . Dyads are asked to make
an appointment to meet with the instructor during the
week pre-
ceding Session 13, for the purpose of videotaping two
practice
counseling sessions: one with partner A counseling, and
one with
partner B. counseling.
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e) Journal entry
.
Session 13
a) Review and comparison of videotapes
.
For Session 13,
the group is divided into groups of six, and each group is
scheduled to meet at a separate time, for a period of approx-
imately four hours. During this session, each group of six
reviews and compares the videotaped practice counseling ses-
sions of each group member.
The purposes of this exercise are 1) to note improvements
in each participant’s counseling skills, and 2) to identify
each group member’s particular strengths and weaknesses as
a counselor.
b) Assignment . The assignment for Session 14 is for each
participant to write a letter to the instructor, outlining
the participant’s major learnings from the course. The let-
ter will be mailed back to the participant, approximately six
months after the completion of the course.
The purpose of this exercise is to maximize the participant's
retention of material learned during the course.
c) Journal entry .
Session 14
The purpose of the final session is to foster a sense of
closure in the course. The format for this session will be
determined by the participants, probably during Session 12.
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Additional Comments
1) Whenever possible, the instructor participates in the
activities outlined in thiscourse description.
2) On a number of occasions throughout the course, the in-
structor elicits from the participants both written and verbal
statements of their personal and group goals for the course,
and modifies course activities in response to their expressed
needs. and goals,
3) There are a number of activities incorporated in the
course, which are not described in this paper. The majority
of these are brief, and are primarily intended to promote re-
laxation and sensory awareness.
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Appendix A
INTRODUCTION BY PARTNERS
In telling your partner about yourself, so that s/he mavintroduce you to the rest of the class participants, pleaseinclude the following information:
1. What counseling experience do you have?
2. What career plans and goals have you formulated for
yourself? What were one or two of the major influences
in making a career choice?
3, How much counseling will be involved in the work you
plan to do?
4, What do you enjoy, or expect to enjoy most about
working as a counselor or human services practitioner?
5. What are your goals for this course?
6, What else is important for class participants to know
about you as a counselor or potential counselor?
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Appendix B
EXPLORING THE CONCEPTS: COUNSELOR AND COUNSELING
Write a brief (3-5 pages) story/fantasy about a counseling
situation, as you think, it might happen in real life.
In your story/fantasy, please include the following items
1) A description of the counselor (s)
:
physical appearance
educational background, clothing, fee scale, etc.
2) A description of the client(s).
3) A description of the setting.
4) The reason the client (s) sought out the services of
a counselor (or counselors).
5) The process used by the client (s) in selecting this/
these particular counselor (s)
.
6) The goals (desired outcomes) of this counseling sit-
uation for client (s) and counselor (s)
.
7) The special skills the counselor(s) will employ in
trying to reach those goals.
8) The process for deciding if and when the goals are
reached.
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Appendix C
EXPLORING THE CONCEPT; CLIENT
1. l^at events might precipitate a person’s decision to
seek help with life, problems?
2. For what reasons might a person seek help from ’a coun-
selor, rather than from a friend/acquaintance?
3. For what reasons might a person seek help from a friend/
acquaintance, rather than from a counselor?
4,
For what reasons might a person be reffered to a coun-
selor? By whom?
5.
For what reasons, and in what situations might a person
be sent to a counselor? By whom?
6.
If you were to decide to seek help from a counselor,
what might be your state of mind and body at the initi
interview? \Vhat might be the source of those feelings.
7.
Descibe the client’s function in the counseling rela
tionship.
APPENDIX B
Course Description:
"Theory and Practice in Interviewing"
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PERSONAL ORlENTATiON INVENTORY
EVERETT L. SHOSTROSVi, Ph.D.
DIRECTIONS
This inventory consists of pairs of numbered statements. Read each
statement and decide which of the two paired statements most consistently
• applies to you.
You are to mark your answers on the answer sheet you have. Lookatthc
example of the answer sheet shown at the right. K
the first statement of the pair is TRUE or MOSTLY
TRUE as applied to you, blacken between the lines
in the column headed "a". (See Example Item 1 at
right.) If the second statement of the pair is TRUE
or MOSTLY TRUE as applied to you, blacken be-
tween the lines in the column headed "b". (See
Example Item 2 at right.) If neither statement ap-
plies to you, or if they refer to something you don't
know about, make no answer on the answer sheet.
Remember to give YOUR OWN opinion of yourself and do not leave any blank
spaces if you can avoid it.
In marking your answers on the answer sheet, be sure that the number
of the statement agrees with the number on the answer sheet. Make your marks
heavy and black. Erase completely any answer you wish to change. Do not make
any marks in this booklet.
Remember, try to make some answer to every statement.
Before you begin the inventory, be sure you put your name, your sex,
your age, and the other information called for in the space provided on the answer
sheet.
NOW OPEN THE BOOKLET AND START WITH QUESTION 1.
Section of Answer
Column Correctly
Marked
a b
I 1
a b
2. ;; 1
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1. a. I am bound by the principle of fairness.
b. I am not absolutely boun^l by the principle of
fairness.
2. a. When a friend does me a favor, I feel that I
must return it.
b. When a friend does me a favor, I do not feel
that I must return it.
3. a. I feel I must always tell the truth,
b. I do not always tell the truth.
4. a. No matter how hard I try, my feelings are
often hurt.
b. If I manage the situation right, I can avoid
being hurt.
5. a. I feel that I must strive for perfection in
everything that I undertake.
b. I do not feel that I must strive for perfection
in everything that I undertake.
6. a. I often make ray decisions spontaneously,
b. I seldom make my decisions spontaneously.
7. a. I am afraid to be myself.
b. I am not afraid to be myself.
8. a. I feel obligated when a stranger does me a
favor
.
b. I do not feel obligated when a stranger does
me a favor.
9. a. I feel that I have a right to expect others to
do what I want of them.
b. I do not feel that I have a right to expect others
to do what I want of them.
i 10. a. I live by values which are in agreement with
others.
b. Hive by values which are primarily based on
my own feelings.
11.
a. I am concerned with self-improvement at all
times.
b. I am not concerned with self-improvement
at
all times.
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12. a. 1 feel guilty when 1 am selfish.
b. 1 don't feel guilty when 1 am selfish.
13. a. I have no objection to getting angry,
b. Anger is something I try to avoid.
14. a. For me, anything is possible if 1 believe in
myself.
b. I have a lot of natural limitations even though
I believe in myself.
15. a. I put others' interests before my own.
b. I do not put others' interests before my own.
16. a. I sometimes feel embarrassed by
compliments.
b. I am not embarrassed by compliments.
17. a. I believe it is important to accept others as
they are.
b. I believe it is important to understand why
others arc as they are.
18. a. I can put off until tomorrow what I ought to do
today.
b. I don't put off until tomorrow what I ought to
do today.
19. a. I can give without requiring the other person
to appreciate what I give.
b. I have a right to e.xpect the other person to
appreciate what I give.
20. a. My moral values are dictated by society,
b. My moral values are self-determined.
21. a. I do what others e.xpect of me.
b. I feel free to not do what others expect of me.
22. a. I accept my weaknesses.
b. I don't accept my weaknesses.
23. a. In order to grow emotionally, it is necessary
to know why I act as I do.
b. In order to grow emotionally, it is not neces-
sary to know why I act as I do.
24. a. Sometimes I am cross when I am not feeling
well.
b. I am hardly ever cross.
GO ON TO THE NEXT PAGE
25. a. It Is necessary tliat others approve of what I
do.
b. It Is notalways necessal'y tlmt others approve
of what I do
.
26. a. I am afraid of making mistakes.
b. I am not afraid of making mistakes.
27. a. I trust the decisions I make spontaneously.
b. I do not trust the decisions I make
spontaneously.
28. a. My feelings of self-worth depend on how much
I accomplish.
b. My feelings of self-worth do not depend on
how much I accomplish.
29. a. I fear failure.
b. I don't fear failure.
30. a. My moral values are determined, for the
most part, by the thoughts, feelings and de-
cisions of others.
b. My moral values are not determined, for the
most part, by the thoughts, feelings and de-
cisions of others.
31. a. It is possible, to live life in terms of what I
want to do.
b. It is not possible to live life in terms of what
I want to do.
32. a. I can cope with the ups and downs of life.
b. I cannot cope with the ups and downs of life.
33. a. I believe in saying what I feel in dealing with
others.
b. I do not believe in saying what I feel in deal-
'ing with others.
34. a. Children should realize that they do not have
the same rights and privileges as adults.
b. It is not important to make an issue of rights
and privileges.
35. a. I can "stick my neck out" in my relations with
others.
b. Invoid "sticking my nock out" in my relations
with others.
96
36. a. I believe the pui-suit of solf-inlcrcal 1h op-
posed to interest in others.
b. I believe the pui'suit of self-interest is not
opposed to interest in others.
37. a. I find that I have rejected many of the moral
values I was taught.
b. I have not rejected any of the moral values I
was taught.
38. a. I live in terms of my wants, likes, dislikes
and values.
b. I do not live in terms of my wants, likes, dis-
likes and values.
39. a. I trust my ability to size up a situation.
b. Ido not trust my ability to size up a situation.
40. a. I believe I have an innate capacity to cope
with life.
b. I do not believe I have an innate capacity to
cope with life.
41. a. I must justify my actions in the pursuit of my
own interests.
b. I need not justify my actions in the pursuit of
my own interests.
42. a. I am bothered by fears of being inadequate,
b. I am not bothered by fears of being inadequate.
43. a. I believe that man is essentially good and can
be trusted.
b. I believe that man is essentially evil and can-
not be trusted.
44. a. I live by the rules and standards of society.
b. I do not always need to live by the rules and
standards of society.
45. a. I am bound by my duties and obligations to
others.
b. I am not lx)und by my duties and obligations
to others.
46. a. Reasons are needed to justify my feelings,
b. Reasons are not needed to justify my feelings.
GO ON TO THE NEXT PAGE.
47. a. There arc times when Just bo inn silent is the •
best way I can express my feelings.
b.T find it difficult to express my feelings by
Just being silent.
48. a. I often feel It necessary to defend my past
actions.
b. I do not feel it necessary to defend my past
actions.
49. a. I like everyone I know.
b. I do not like everyone I know.
50. a. Criticism threatens my self-esteem.
b. Criticism does not threaten my self-esteem.
51. a. I believe that knowledge of what is right makes
people act right.
b. Ido not believe that knowledge of what is right
necessarily makes people act right.
52. a. lam afraid to be angry at those I love,
b. I feel free to be angry at those I love.
53. a. My basic responsibility is to be aware of my
own needs
.
b. My basic responsibility is to be aware of
others' needs.
54. a. Impressing others is most Important,
b. Expressing myself is most important.
55. a. To feel right, I need always to please others.
b. I can fee I right without a Iways having to please
others.
56. a. .1 will risk a friendship in order to say or do
what I believe is right.
b. I will not risk a friendship just to say or do
what is right.
57. a. I feel bound to keep the promises I make.
b. I do not always fee I bound to keep the promises
I make.
58. a. I must avoid sorrow at all costs.
b. It Is not necessary for me to avoid sorrow.
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59. a. 1 strive always to predict what will happen in
the future.
b. I do not fool it necessary always to predict
what will happen in the future.
60. a. It Is Important that others accept my point of
view.
b. It is not necessary for others to accept my
point of view.
61. a. I only feel free to express warm feelings to
my friends.
b. I feel free to express both warm and hostile
feelings to my friends.
62. a. There are many times when it is more im-
portant to express feelings than to carefully
evaluate the situation.
b. There are very few times when it la more im-
portant to express feelings than to carefully
evaluate the situation.
63. a. I welcome criticism as an opportunity for
growth.
b. I do not welcome criticism as an opportunity
for growth.
64. a. Appearances are all-important.
b. Appearances are not terribly important.
65. a. I hardly ever gossip.
b. I gossip a little at times.
66. a. I feel free to reveal my weaknesses among
friends.
b. I do not feel free to reveal my weaknesses
among friends.
67. a. I should always assume responsibility for
other people's feelings.
b. I need not always assume responsibility for
other people's feelings.
68. a. I feel free to be myself and bear the
consequences.
b. I do not feel free to be myself and bear the
. consequences.
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69. a. I already know all I need to know about my •
feelings
.
b. As life goes on, I continue to know more and
more about my feelings.
70. a. I hesitate to show my weaknesses among
strangers.
b. I do not hesitate to show my weaknesses
among strangers.
71. a. I will continue to grow only by setting my
sights on a high-level, socially approved goal.
b. I will continue to grow best by being myself.
72. a. I accept inconsistencies within myself.
b. Icannotaccept inconsistencies within myself.
73. a. Man is naturally cooperative,
b. Man is naturally antagonistic.
74. a. I don't mind laughing at a dirty joke,
b. I hardly ever laugh at a dirty joke.
75. a. Happiness is a by-product inhuman
relationships.
b. Happiness is an end in human relationships.
76. a. I only feel free to show friendly feelings to
strangers.
b. I feel free to show both friendly and unfriendly
feelings to strangers.
77. a. I try to be sincere but I sometimes fail,
b. I try to be sincere and I am sincere.
78. a. Self-interest is natural.
I
b. Self-interest is unnatural.
79. a. Aneutralparty can measure a happy relation-
ship by observation.
b. Aneutralparty cannot measure a happy rela-
tionship by observation.
80. a. For me, work and play are the same,
b. For me, work and play are opposites.
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81. a. Two people will get along best If each con-
centrates on pleasing the other.
b. Two people can get along best If each person
feels free to express himself.
82. a. I have feelings of resentment about things that
are past.
b. 1 do not have feelings of resentment about
things that are past.
83. a. I like only masculine men and feminine
women.
b. I like men and women who show masculinity
as well as femininity.
84. a. I actively attempt to avoid embarrassment
whenever I can.
b. I do not actively attempt to avoid
embarrassment.
85. a. I blame my parents for a lot of my troubles,
b. I do not blame my parents for my troubles.
86. a. Ifeel that a person should be silly only at the
right time and place.
b. I can be silly when I feel like it.
87. a. People should always repent their wrong-
doings
.
b. People need not always repent their wrong-
doings .
88. a. I worry about the future.
b. I do not worry about the future.
89. a. Kindness and ruthlessness must be opposites.
b. Kindness and ruth less ness need not be
opposites.
90. a. I prefer to save good things for future use.
b. I prefer to use good things now.
91. a. People should always control their anger,
b. People should e.xpress honestly-felt anger.
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92. a. The truly spiritual man is sometimes sensual,
b. The truly spiritual man is never sensual.
93. a. I am able to e.xpress my feelings even when
they sometimes result in undesirable
consequences
.
b. lam unable to express my feelings if they are
likely to result in undesirable consequences.
94. a. I am often ashamed of some of the emotions
that I feel bubbling up within me.
b. I do not feel ashamed of my emotions.
95. a. I have had mysterious or ecstatic e.xperiences
.
b. I have never had mysterious or ecstatic
experiences.
96. a. I am orthodoxly religious.
b. I am not orthodoxly religious.
97. a. I am completely free of guilt,
b. I am not free of guilt.
98. a. I have a problem in fusing sex and love,
b. I have no problem in fusing sex and love.
99. a. I enjoy detachment and privacy.
b. I do not enjoy detachment and privacy.
100. a. I feel dedicated to my work.
b. I do not feel dedicated to my work.
101. a. lean express affection regardless of whether
it is returned.
b. I cannot e.xpress affection unless I am sure it
^ill be returned.
102. a. Living for the future is as important as living
for the moment.
j
b. Only living for the moment is important.
1
103. a. It is better to be yourself,
b. It is better to be popular.
i 104. a. Wishing and imagining can be bad.
' b. Wishing and imagining are always good.
I
I
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105. a. I spend more time preparing to live,
b. I spend more time actually living.
106. a. I am loved because I give love,
b. I am loved because I am lovable.
107. a. When I really love myself, everybody will
love me.
b. When I really love myself, there will still be
those who won't love me.
108. a. I can let other people control me.
b. lean let other people control me if I am sure
they will not continue to control me.
109. a. As they are, people sometimes annoy me.
b. As they are, people do not annoy me.
110. a. Living for the future gives my life its primary
meaning.
b. Only when living for the future ties into living
for the present does my life have meaning.
111. a. I follow diligently the motto, "Don't waste your
time.
"
b. Ido not feel bound by the motto, "Don't waste
your time .
"
112. a. What I have been in the past dictates the kind
of person I will be.
b. What I have been in the past does not neces-
sarily dictate the kind of person I will be.
113. a. It is important to me how I live in the here and
now.
b. It is of little importance to me how I live in
the here and now.
114. a. I have had an experience where life seemed
just perfect.
b. I have never had an e.xperience where life
seemed just perfect.
115. a. Evil is the result of frustration in trying to
be good.
b. Evil is an intrinsic part of human nature which
fights good.
GO ON TO THE NEXT PAGE •
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116. a. A person can completely chxingc his essential
nature.
b. A person can never change his essential
nature.
117. a. I am afraid to be tender.
b. I am not afraid to be tender.
118. a. I am assertive and affirming.
b. I am not assertive and affirming.
119. a. Women should be trusting and yielding.
b. Women should not be trusting and yielding.
120. a. I see myself as others see me.
b. I do not see myself as others see me.
121. a. It is a good idea to think about your greatest
potential.
b. A person who thinks about his greatest poten-
tial gets conceited.
122. a. Men should be assertive and affirming.
b. Men should not be assertive and affirming.
123. a. I am able to risk being myself.
b. I am not able to risk being myself.
124. a. I feel the need to be doing something signifi-
cant all of the time.
b. I do not feel the need to be doing something
significant all of the time.
125. a. I suffer from memories.
b. I do not suffer from memories.
126. a. Men and women must be both yielding and
assertive.
b. Men and women must not be both yielding and
assertive.
127 . a . I like to participate actively in intense
discussions.
b. I do not like to participate actively in intense
discussions.
128. a. I am self-sufficient.
b. I am not self-sufficient.
129. a. I like to withdraw from others for extended
periods of time.
b. I do not like to withdraw from others for ex-
tended periods of time.
130. a. I always play fair.
b. Sometimes I cheat a little.
131. a. Sometimes I feel so angry I want to destroy
or hurt others.
b. I never feel so angry that I want to destroy or
hurt others.
132. a. I feel certain and secure in my relationships
with others.
b. I feel uncertain and insecure in my relation-
ships with others.
133. a. I like to withdraw temporarily from others.
b. I do not like to withdraw temporarily from
others
.
134. a. I can accept my mistakes.
b. I cannot accept my mistakes.
135. a. I find some people who are stupid and
uninteresting
.
b. I never find any people who are stupid and
uninteresting
.
136. a. I regret my past.
• b. I do not regret my past.
137. a. Being myself is helpful to others.
b. Just being myself is not helpful to others.
138. a. I have had moments of intense happiness
when
I felt like I was e.xperiencing a kind of
ecstasy
or bliss.
b. I have not had moments of intense
happiness
when I felt like I was experiencing a kind of
bliss.
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139. a. Peoi)lc have an instinct for evil.
b. People do not have an instinct for evil.
140. a. For me, the future usually seems hopeful,
b. For me, the future often seems hopeless.
141. a. People are both good and evil.
b. People are not both good and evil.
142. a. My past is a stepping stone for the future,
b. My past is a handicap to my future.
143. a. "Killing time" is a problem for me.
b. "Killing time" is not a problem for me.
144. a. For me, past, present and future is in mean-
ingful continuity.
b. For me, the present is an island, unrelated
to the past and future.
145. a. My hope for the future depends on having
friends
.
b. My hope for the future does not depend on
having friends.
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14G. a. I can like people without having to approve
of them.
b. I cannot like people unless I also approve of
them.
147. a. People are basically good.
b. People are not basically good.
148. a. Honesty is always the best policy.
b. There are times when honesty is not the best
policy.
149. a. I can feel comfortable with less than a perfect
performance.
b. I feel uncomfortable with anything less than a
perfect performance.
150. a. Icanovercome any obstacles as long as I be-
lieve in myself.
b. I cannot overcome every obstacle even if I
believe in myself.
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Scales for Assessment of
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